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When Al Gets It Wrong: Developing Critical Thinking and
English Speaking Skills Through Deliberately Flawed
Al Responses

Natavan Seyidzade

Abstract. Generative artificial intelligence can produce convincing language while offering weak
reasoning, unsupported claims, or contextually inappropriate advice. This article examines how such
limitations can inform English speaking instruction. A focused narrative synthesis of twelve
publications connects research on critical thinking, learning from errors, language production, Al
literacy, and contemporary language pedagogy. The synthesis informs a classroom model in which
learners inspect deliberately flawed responses, justify their judgments, negotiate alternative
explanations, and orally reconstruct the text. The analytical results comprise a typology of
instructional errors, a five-stage lesson sequence, and separate assessment criteria for reasoning and
speaking. A worked example demonstrates how an apparently fluent answer can generate evidence-
based disagreement. The model requires transparent task framing, accessible verification materials,
and teacher-led correction. Its contribution is a practical account of how evaluating unreliable
information can create a meaningful reason to speak English. The proposed learning benefits remain
hypotheses requiring classroom investigation; no experimental outcomes are reported.

Keywords: English language teaching, generative artificial intelligence, critical thinking, speaking
skills, Al literacy, corrective feedback, classroom interaction
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Suni intellekt yanildiqda: qasdon sahvlar daxil edilmis siini
intellekt cavablar vasitasils tonqidi tofokkiirun v ingilis dilindd
danisiq bacariqlarmmin inkisaf etdirilmosi

Natavan Seyidzadds

Xiilasa. Generativ siini intellekt zaif asaslandirma, siibuta yetirilmamis iddialar va ya konteksto uygun
olmayan maslahatlor togdim etdiyi halda bels, inandirict matn yarada bilir. Bu maqgaloda hamin
mahdudiyyatlordan ingilis dilinda danisigin tadrisinda neca istifada oluna bilocayi arasdirilir. On iki
nasrin magsadyonlii narrativ sintezi tanqidi taofokkiir, sahvlordan 6yronma, nitq istehsall, siini intellekt
savadliligi va miiasir dil pedaqogikasi iizra tadqiqatlar: alagalondirir. Bu sintez asasinda oyrananlarin
qasdan sahvlar daxil edilmis cavablart tahlil etdiklori, miilahizalorini asaslandirdiglari, alternativ
izahlari birga miizakira etdiklori va matni sifahi sakilds yenidon qurduglart dors modeli taklif olunur.
Tohlilin naticalari tadris magsadli sahvlorin tipologiyasini, besmarhaloli dars ardicilligini, elaca do
asaslandirma va danisiq bacariglart iigiin ayri-ayrr giymatlandirma meyarlarini shato edir. Islonmis
niimuna zahiran salis bir cavabin siibutlara asaslanan fikir ayriligina neca zomin yarada bilacayini
gostarir. Model tapsirigin magsad va sortlorinin aydin izahini, malumatlari yoxlamagq iigiin al¢atan
materiallart va miiallimin rahbarliyi ilo sohviorin diizaldilmasini talob edir. Modelin tohfasi etibarsiz
malumatlarin qiymoatlondirilmasinin ingilis dilinda danismaq ti¢iin neca monali bir sabab yarada
bilacayini praktik sakilda izah etmoasidir. Taklif olunan talim faydalar: sinif saraitinda arasdirilmali
olan forziyyalor olaraq qalir, magalada eksperimental naticalor tagdim edilmir.

Acar sozlor: ingilis dilinin tadrisi, generativ siini intellekt, tonqidi tofokkiir, danisiq bacariglari, siini
intellekt savadlilig, diizaldici aks-alaqa, sinifdaxili garsiliql iinsiyyat

Baki Dovlat Universiteti, filologiya tizrs falsafo doktoru, Baki, Azarbaycan
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Introduction

An English learner may encounter an answer that is grammatically polished, easy to read, and
persuasive, yet poorly supported. This creates a teaching problem that extends beyond grammar
correction: learners need language for questioning the answer, explaining uncertainty, and proposing a
more defensible interpretation. A speaking lesson can make these acts its central communicative
purpose. Instead of asking learners to repeat a model answer, the teacher can invite them to decide
which parts deserve acceptance and which require revision.

Kohnke et al. (2023a) discuss the opportunities and limitations of ChatGPT in language education,

alongside the competencies needed for responsible use. Lo (2023) similarly identifies educational
possibilities and concerns in an early review of the literature. These publications establish a rationale
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for examining AI outputs critically, but they do not establish that deliberately flawed responses
improve speaking. That narrower pedagogical question requires a distinct instructional design and
subsequent evaluation.

The present article proposes treating a flawed response as a shared object of inquiry. Learners must
explain why a claim is questionable, consider another speaker's objection, and formulate a revision.
The object under criticism is external to the learner, which may make disagreement easier to initiate.
Whether this arrangement actually reduces anxiety is an empirical question rather than an assumption
built into the model.

Two research traditions help explain the design. Abrami et al. (2015) examine instructional approaches
to developing critical thinking, supporting deliberate attention to reasoning rather than expecting it to
emerge automatically from discussion. Metcalfe (2017) reviews how errors can support learning when
corrective feedback follows. Together, these perspectives suggest that a wrong answer can become
useful when learners actively examine it and receive a clear explanation of its correction. They offer a
basis for the proposed activities, not direct evidence of their effectiveness in English classrooms.

Regional scholarship provides additional context. Gasimova et al. (2026), writing in Scientific Work,
consider Al-based language support and caution about excessive dependence. Umarova (2026), in
Scientific Research, discusses second language acquisition through sociocultural concepts, including
mediation and collaborative activity. Gahramanova (2026), in Journal of Philological Studies,
advocates flexible lesson planning and formative assessment. These sources locate the proposal within
local discussions of language pedagogy; they are not used as proof that the present intervention
improves performance.

The contribution is a specific connection between judging information and producing spoken English:
every proposed correction must be defended orally, tested through peer questions, and reformulated.
The article addresses three questions. Which flaws can create useful speaking tasks? How can teachers
structure disagreement so that it requires evidence and sustained interaction? What observable criteria
can distinguish stronger reasoning from merely more fluent delivery? The objective is to develop a
testable teaching model rather than claim an unprecedented method or report an intervention that has
not occurred.

Methods
Research design and scope

The article uses a focused narrative synthesis followed by pedagogical design. Twelve publications
were purposively selected for their relevance to at least one of five areas: Al in language education, Al
literacy, critical thinking instruction, learning from errors, and spoken or socially mediated language
learning. Searches of publicly accessible scholarly and publisher pages used combinations of ChatGPT,
language teaching, critical thinking, learning from errors, output, and Al literacy. The aem.az archives
were examined for relevant regional publications. Reference metadata were checked against publisher,
institutional, or journal records available on 4 October 2026.

This procedure is selective and does not constitute a systematic review. It does not report exhaustive
database coverage, a screening flowchart, or a pooled effect size. Scopus links associated with the two
Kohnke publications were confirmed through institutional records. Journal-level Web of Science
coverage was checked for Review of Educational Research and Annual Review of Psychology.

7
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Indexing was used to meet the requested source composition; it was not treated as a substitute for
evaluating what an individual publication could support.

Analytical procedure

The synthesis considered each source in relation to a concrete design question. Al publications
informed the need for output evaluation and teacher preparation; error-learning research informed
correction and consolidation; critical thinking research informed explicit justification; language-
learning publications informed oral reformulation and peer interaction. The resulting design
distinguishes three levels of claim: findings reported by earlier publications, interpretations connecting
those findings, and newly proposed classroom procedures. The Results section presents the latter two
levels rather than participant outcomes.

The regional publications were used as contextual sources. Their reported numerical or general
effectiveness claims were not transferred into the present article. In particular, the accessible
Gahramanova text contains repeated passages and offers limited methodological detail, which restricts
its evidential role to illustrating an instructional position. This distinction prevents a relevant local
citation from carrying more weight than its reporting supports.

Design boundaries

The intended setting is an adult or university English class approximately at CEFR B1-B2 level. This
is a proposed implementation context, not an observed sample. The design prioritizes explaining a
judgment, responding to a challenge, and revising an oral account. The CEFR Companion volume
provides a reference point for interaction and mediation, without making the proposed rubric an official
CEFR assessment instrument (Council of Europe, 2020).

The examples below are author-designed instructional texts. They are not presented as transcripts
produced by a particular Al system. In classroom implementation, a teacher may use an Al-assisted
draft and deliberately edit it, but should identify it accurately as an instructional adaptation. Each text
must have an answer key, an explanation of the targeted reasoning problem, and accessible supporting
materials. No learners were recruited, no recordings were collected, and no treatment effects were
calculated for this article.

Results
An instructional typology of flawed responses

The synthesis yields four useful categories for lesson design. An unsupported generalization presents a
broad rule without sufficient evidence. An internal contradiction makes incompatible claims within the
same response. An evidence mismatch draws a conclusion that the supplied information cannot justify.
A pragmatic mismatch uses a form that fails to fit the communicative situation. The categories can
overlap, but the teacher should initially select one dominant problem to keep the task manageable.

For an unsupported generalization, a text might assert that quiet students are always less proficient
speakers. Learners can question the word always, separate classroom participation from proficiency,
and identify what additional evidence would be needed. The task requires qualifying language such as
may, in some situations, and this does not necessarily mean. A stronger response replaces an absolute
statement with a conditional claim and explains the reason for that change.
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For an internal contradiction, a fictional study recommendation might advise learners to avoid every
mistake while also insisting that they experiment freely with unfamiliar language. Students can
distinguish incompatible instructions from a tension that could be resolved through different contexts.
They might propose exploratory practice with feedback, followed by greater attention to accuracy in a
formal presentation. The speaking objective is to explain conditions, not merely label a sentence
wrong.

For an evidence mismatch, a fictional classroom report could state that ten volunteers enjoyed an
activity and therefore every student in the university will benefit from it. Learners must distinguish
enjoyment from learning, a small volunteer group from a wider population, and a possibility from a
demonstrated conclusion. For a pragmatic mismatch, an instruction such as Send it now can be
evaluated within a specified relationship and situation. Its suitability should be discussed contextually
rather than judged through a universal rule about politeness.

The five-stage speaking sequence

The proposed sequence moves through noticing, checking, challenging, reconstructing, and reflecting.
Noticing begins with individual reading and a provisional judgment. Learners mark an exact phrase,
state their level of confidence, and identify what makes the claim questionable. The teacher also
includes defensible material so that learners cannot succeed by rejecting every sentence.

Checking introduces a short evidence packet: a verified source excerpt, a fictional dataset clearly
labelled as such, or a scenario description sufficient to assess the claim. Learners compare the response
with that material and separate supported, contradicted, and unresolved statements. This stage
operationalizes critical evaluation as a learnable practice, consistent with the emphasis on evaluative
competencies in Al literacy (Long & Magerko, 2020).

Challenging takes place in small groups. One student explains a criticism; another asks what evidence
would justify it; a third proposes an alternative interpretation. Roles rotate so that no learner remains
the group's permanent spokesperson. The teacher supplies optional language frames, including Which
part supports that conclusion and Would your judgment change if. The aim is a reasoned exchange
rather than a competition to detect the largest number of errors.

Reconstructing requires a short oral response that retains defensible information, corrects the targeted
flaw, and expresses remaining uncertainty. Peers ask one follow-up question before the speaker
delivers a revised version. This design is informed by Swain's (1995) account of language output:
producing an explanation can expose a gap between an intended meaning and the language available to
express it. The present procedure applies that rationale to evaluating unreliable responses.

Reflecting closes the sequence. Learners identify what changed in their judgment and which expression
helped them explain that change. The teacher then consolidates both the content correction and relevant
language. This final stage is essential: the activity cannot rely on students leaving with an unresolved or
memorable misconception. The proposed use of challenge before consolidation is also informed by
productive failure, while recognizing that Kapur's (2008) research concerned a different learning
domain and task design.
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A worked classroom example

The teacher presents this author-designed instructional response to a fictional question about measuring
speaking ability: A confident speaker uses difficult words and never pauses. Therefore, students who
hesitate should memorize advanced vocabulary instead of practising conversations. Pair work cannot
improve speaking because both partners are still learning English.

Learners first identify three moves: equating confidence with proficiency, treating hesitation as a
single-cause problem, and dismissing peer practice without supporting evidence. They are not expected
to know every relevant linguistic concept. The teacher supplies a short description of speaking criteria
and a scenario in which a learner communicates clearly despite some pauses. Students must explain
which parts of the response those materials challenge and which conclusions remain uncertain.

One learner might argue that a pause does not establish a lack of ability. Another asks whether very
frequent hesitation could still affect communication. The first speaker then narrows the claim: some
hesitation is compatible with successful communication, while excessive interruption may create
difficulty. This exchange provides a concrete reason to use concessions and qualifications. The value
lies in adjusting a judgment after a question rather than delivering a memorized disagreement.

An illustrative reconstructed answer is: Speaking ability includes making meaning clear and responding
to other people. Advanced vocabulary may help when it fits the situation, but difficult words alone do
not show effective communication. Pauses can have different causes. Pair work provides opportunities
to practise interaction, although learners may need feedback and clear tasks. This is a model of the
intended response, not a learner quotation or a measured result.

A proposed 50-minute implementation allocates five minutes to individual noticing, ten to checking,
fifteen to group challenges, twelve to oral reconstruction, and eight to feedback and reflection. Printed
response cards and evidence sheets permit the same activity without individual AI accounts. The
schedule is adjustable; its purpose is to protect substantial speaking time while reserving a visible
correction phase.

Assessment criteria

The design separates reasoning from oral delivery. Reasoning is assessed through precise identification
of the claim, relevant evidence, consideration of another explanation, and justified revision. Speaking is
assessed through intelligibility, organization, responsiveness, and sufficiently accurate and varied
language for the task. Separating these dimensions allows a hesitant but well-supported argument to
receive appropriate credit, while a fluent unsupported assertion remains identifiable.

Each criterion can provisionally be scored from zero to three: absent, emerging, adequate, or strong.
The descriptors require piloting and moderation before formal assessment. For example, strong
evidence use means connecting a specific piece of information to the conclusion and acknowledging its
limits; it does not mean mentioning a source name. Strong responsiveness means addressing the peer's
actual question, even if the speaker needs time to formulate the answer. This rubric is a proposed
classroom tool and has not been validated.
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Discussion

The model shifts the communicative demand from describing a familiar topic to defending a judgment
about a shared text. The flawed answer creates an information problem with several possible responses:
acceptance, partial acceptance, rejection, or suspension of judgment. Because learners have to explain
the choice and answer questions, speaking becomes necessary to complete the task. This is the article's
principal pedagogical argument; increased proficiency remains a possible outcome to investigate.

The design connects three practices that are often taught separately: evaluating a claim, using evidence,
and responding orally. It also retains the teacher's role in selecting difficulty, supplying reliable
correction, and judging whether a disagreement is well founded. Kohnke et al. (2023b) examine
language instructors' preparedness for generative Al, reinforcing the relevance of professional support.
Here, preparation includes constructing an answer key and anticipating plausible student interpretations
before using the text.

The proposal also refines the contextual arguments in the regional literature. Gasimova et al. (2026)
raise the issue of dependence on Al support; the present lesson makes evaluation an explicit learner
responsibility. Umarova's (2026) account of mediation provides a conceptual context for treating peer
questions and teacher prompts as part of the learning task. Gahramanova's (2026) discussion of flexible
planning is reflected in adjustable timing and formative feedback, but the effectiveness claims in that
paper are not adopted as evidence for this model.

Several failure conditions deserve attention. Obvious or absurd flaws may produce brief answers with
little discussion. Subtle errors may exceed learners' subject knowledge. Multiple unknown facts may
turn a speaking lesson into an unrestricted search exercise. A narrow text, one dominant flaw, and a
manageable evidence packet offer a practical starting point. Language support should help learners
express a position without giving away the position itself.

Universal suspicion is another risk. If every text contains an error, students may learn to reject Al
outputs reflexively. Teachers should therefore include fully defensible responses and allow the
conclusion that no correction is justified by the available evidence. Uncertainty also needs recognition:
a claim may be unsupported without being false. These distinctions make the activity an exercise in
calibrated judgment rather than automatic opposition.

The study's limitations follow from its design. The source selection is purposeful, and some arguments
rely on abstracts or accessible publication sections rather than comprehensive full-text assessment. The
model has not been tested with learners; no claims can be made about effect size, anxiety reduction,
retention, or transfer. Research on errors and productive failure offers relevant mechanisms, but
transfer to second-language speaking must be demonstrated. The quality of regional reporting further
limits the evidential weight assigned to those contextual sources.

Future evaluation could compare the proposed activity with a matched discussion task using accurate
texts, keeping speaking time, teacher support, and topic difficulty similar. Pre-task and post-task
performances should include unfamiliar material and be rated without knowledge of the condition.
Reasoning and speaking outcomes should remain separate, with a delayed task assessing whether
learners apply evaluation strategies beyond the original lesson. Such a study would help distinguish
benefits of critical examination from benefits of simply receiving more speaking practice.
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Conclusion

Deliberately flawed responses can be designed as prompts for evidence-based English interaction.
Their instructional value depends on the work learners undertake: locating a claim, checking its
support, answering a challenge, and explaining a revision. The article provides a typology, a five-stage
sequence, a worked example, and assessment criteria that make this process teachable. The model
preserves human judgment and corrective feedback while using unreliable language as an object of
analysis. Its effectiveness requires classroom research; the present contribution is a transparent and
practically usable design for that investigation.
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Irony as a Form of Functional — Pragmatic Freedom in
Uzbek and English Business Discourse

Mukaddas Qodirova

Abstract. This article examines irony as a functional-pragmatic strategy in Uzbek and English
business-related discourse, treating it as an indirect communicative act in which literal form and
intended meaning diverge. Drawing on Said Ahmad's Jimjitlik, Abdulla Qodiriy’s O ‘tkan kunlar, M.
Ridpath’s Final Venture, and D. Mitchell’s Cloud Atlas, it shows how irony frames bargaining, masks
dissatisfaction behind politeness, exposes dubious marketing, and criticizes institutional manipulation
of truth. The Uzbek examples tend to rely on contextual implication and culturally familiar restraint,
while the English ones more often use explicit sarcasm and overt critique, these are treated as context-
sensitive tendencies, not fixed traits.
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Ozbak va ingilis dillorinds isgiizar diskursda funksional-
praqgmatik azadhigin bir formasi kimi ironiya

Mukaddas Qodirova

Xiilasa. Bu maqalada ozbak va ingilis dillorinds isgiizar diskursda ironiya funksional-pragmatik
strategiya kimi arasdirilir va ifadanin harfi manasi ilo nazarda tutulan mananin bir-birindon farqlondiyi
dolayt kommunikativ akt kimi nazordan kegirilir. Said Ahmadin “Jimjitlik”, Abdulla Qodiriynin
“O‘tkan kunlar”, M. Ridpathin “Final Venture” va D. Mitchellin “Cloud Atlas” asarlori asasinda
ironiyanmin giymat danisiglarina neca istigamoat verdiyi, naraziligi nazakat arxasinda neco gizlotdiyi,
siibhali  marketing yanasmalarint neco tizo ¢ixardigt va haqigatin  institusional saviyyada
manipulyasiyasini neca tongid etdiyi gostorilir. Ozbak dilindoki niimunalor daha c¢ox kontekstdan
¢ixarilan manaya va madani baximdan tanis tamkinli ifads torzina asaslandigi halda, ingilis dilindaki
niimunalorda agiq sarkazm va birbasa tonqid> daha ¢ox rast golinir. Bu Xxiisusiyyatlor dayismoz
alamatlor kimi deyil, kontekstdon asili meyillar kimi qgiymoatlondirilir.
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Introduction

Business communication is commonly associated with clarity, explicitness, professional etiquette, and
an orientation towards practical outcomes. Yet actual business-related interaction is not always
organized through literal statements or direct evaluation. Speakers may communicate disagreement,
doubt, criticism, or strategic resistance by means of irony. Such expressions are particularly significant
where participants must protect their interests while maintaining a workable relationship with a client,
colleague, partner, or institution. An ironic utterance can therefore perform several functions at once: it
may convey an assessment, manage interpersonal distance, invite the hearer to infer an unstated
proposition, and reduce or intensify the risk of open confrontation.

The article has three objectives. First, it clarifies the functional-pragmatic interpretation of irony
adopted in the present analysis. Second, it analyses selected Uzbek and English examples, focusing on
the relation between literal meaning, implied evaluation, and the distribution of communicative power.
Third, it compares the cultural and interactional tendencies identified in the examples without treating
them as fixed national traits. The central argument is that irony in business-related discourse is best
understood as a context-dependent strategy: its effectiveness depends on shared knowledge, the
participants’ ability to infer an intended meaning, and the social consequences of making criticism
indirect.

The evidence considered here is limited to the examples and interpretations provided in the article. The
literary texts are not treated as direct recordings of spontaneous workplace interaction. Rather, they are
analyzed as representations of commercial and institutional communication that make pragmatic
strategies visible. This distinction is important when drawing conclusions about business discourse
from literary dialogue.

Irony as a divergence between form and intended meaning

In the article, irony is defined as an expression built on a discrepancy between form and content: the
speaker communicates indirectly, often through a meaning that contrasts with the literal wording. This
account places interpretation at the centre of the phenomenon. A hearer cannot reliably identify irony
from a sentence in isolation; the utterance must be interpreted against its context, the speaker’s
apparent position, the shared assumptions of the participants, and the likely consequences of a literal
reading.

Wilson’s discussion of irony comprehension is cited in the article to support the view that irony
involves a complex interpretive process rather than a simple substitution of one word meaning for
another (Wilson, 2013). The study also refers to the Uzbek explanatory dictionary, which associates
irony with such notions as insinuation, a pointed remark, sarcasm, and mockery (O‘zbek tilining izohli
lug‘ati, 2006, Vol. 2, p. 225). These lexical associations indicate a range of interpersonal effects: irony
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may be playful, critical, dismissive, or socially corrective. The precise effect depends on the
interactional setting.

Irony should consequently be distinguished from humour in general. Humour may be intended
primarily to entertain, whereas irony can serve a strategic purpose even when it produces amusement.
In commercial negotiation, for example, an ironic comment may question the fairness of a price,
expose an inconsistency in a proposal, or express resistance without openly rejecting the other
participant. Its pragmatic force lies not only in what is said but also in what the hearer is expected to
infer.

Irony and the cooperative principle

The article relates irony to H. P. Grice’s account of conversational cooperation (Grice, 1975).
Communication normally depends on participants’ expectation that contributions will be relevant and
interpretable in the situation. An ironic utterance may appear to conflict with the literal interpretation of
a statement, particularly with an expectation of truthfulness. This apparent mismatch can prompt the
hearer to search for an implied meaning. The resulting inference may be more critical, more cautious,
or more socially complex than the sentence’s surface form suggests.

In business communication, however, indirectness has a double-edged character. It may preserve face
and prevent an explicit dispute, but it may also obscure the speaker’s actual position. If the recipient
does not recognise the irony, the message may be misunderstood as sincere praise, an irrelevant joke,
or an evasive answer. Irony therefore does not automatically improve communication. Its success
depends on interpretive alignment between participants.

The study also draws on work concerning verbal irony and its cultural context, including Brown
(1980), Barbe (1995), Sharp (2009), Alba-Juez (2001), and Khramchenko (2014). Within the present
analysis’s functional-synergetic perspective, irony is understood as a dynamic element that can unsettle
an established interpretive pattern and prompt the participants to construct a revised meaning. The term
“functional-pragmatic freedom” refers here to the speaker’s capacity to convey a position through
indirect, non-literal, or norm-deviating language while still pursuing an interactional objective.

Irony as a resource for managing power and distance

Business discourse often involves asymmetries of knowledge, status, bargaining power, or access to
resources. A speaker may be unable or unwilling to challenge another participant directly. Irony can
provide a less confrontational route for expressing disagreement, yet it can also strengthen a speaker’s
position by exposing a contradiction in the other party’s argument. In this sense, irony is not inherently
polite or impolite. It is a flexible resource whose social effect depends on who uses it, against whom,
and under what conditions.

The examples discussed below illustrate three recurrent mechanisms: (1) evaluative understatement,
where a speaker appears to minimize an assessment; (2) semantic incongruity, where the literal content
conflicts with the situation; and (3) strategic reframing, where an ethical or institutional vocabulary is
used to advance or criticize a practical interest. These mechanisms provide a basis for comparing the
Uzbek and English examples without assuming that every instance of irony in either language follows
the same pattern.
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Materials and Methods

The article uses qualitative close reading and contrastive-pragmatic analysis. The examples are drawn
from the four literary works examined in the article: Said Ahmad’s Jimjitlik, Abdulla Qodiriy’s O‘tkan
kunlar, M. Ridpath’s Final Venture, and D. Mitchell’s Cloud Atlas. The analysis considers the literal
wording of selected utterances, the contextual information supplied in the article, the implied
evaluation, and the interactional function attributed to the utterance by the present analysis.

The analytical procedure has four stages. First, the relevant utterance is identified in its conversational
context. Second, the contrast between its literal and implied meaning is described. Third, the pragmatic
function is examined, including criticism, negotiation, face management, or the exposure of a
contradiction. Finally, the example is compared with the examples from the other language and cultural
context.

The method is qualitative rather than experimental. It does not establish how frequently irony occurs in
all Uzbek or English business communication, nor does it test how actual participants interpret the
quoted passages. No quantitative distribution is reported because this analysis does not establish a
reproducible corpus or an independently validated frequency dataset. The argument instead rests on the
interpretive patterns demonstrated in the selected examples. This limitation also means that the
comparison should be understood as a comparison of the selected texts and their interpretations, not as
a comprehensive description of national communication styles.

The primary texts are Qodiriy (2019), Said Ahmad (1989), Ridpath (2000), and Mitchell (2004). The
analytical sample comprises the selected episodes rather than complete corpora of the four novels.
Interpretations are therefore restricted to the local interactional contexts represented in these episodes.

Results
Uzbek examples
Understatement and guarded evaluation in O‘tkan kunlar

The following episode is interpreted as a literary representation of professional or commercial
interaction (Qodiriy, 2019).

The episode from Abdulla Qodiriy’s “O‘tkan kunlar” begins with a conversation about goods brought
from Tashkent to Margilan. When asked what he has brought, Otabek replies: “Arzimagan narsalar:
gazmol, qalapoy afzali va bir 0oz qozon” (“Insignificant things: cloth, footwear, and a few cooking
pots”). The study interprets “arzimagan narsalar” (“insignificant things”) as strategic understatement.
The goods are not necessarily insignificant in the commercial setting described; the expression reduces
their apparent importance and allows Otabek to avoid an emphatic or self-promoting presentation.

The pragmatic effect does not arise from the phrase alone. It depends on the surrounding conversation,
the participants’ social positions, and the value of the goods in the local market. Understatement can
function as a form of verbal irony when the speaker’s minimising description is at odds with the
contextual significance of the items. It also reflects a style of guarded self-presentation: rather than
declaring the value of his merchandise directly, Otabek leaves the evaluation to be inferred.
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A second example concerns Otabek’s assessment of Margilan: “Marg‘ilonni har holda... xush ko‘rdim”
(“Margilan, in any case... I liked it”). The hesitations and qualifying phrase “har holda” (“in any case”)
make the evaluation less categorical. The article reads this as a cautious and indirect expression of
attitude. The subsequent reference to Margilan as a leading centre of weaving provides a socially
acceptable basis for the comment while leaving the speaker’s personal response somewhat guarded.

These examples show how indirectness can preserve decorum while allowing an evaluation to remain
partially concealed. The ironic force is contextual and restrained. Rather than relying on overt ridicule,
the utterances invite the interlocutor to notice the distance between a modest surface formulation and
the more complex attitude suggested by the situation. The study compares the interpersonal function of
“xush ko‘rdim” with the English expression “Oh, dear,” noting that both can convey an underlying
reservation beneath an apparently polite surface. This is a functional comparison, not a claim that the
two expressions are interchangeable in every context.

Ethical vocabulary and bargaining in Jimjitlik

The following episode is interpreted as a literary representation of professional or commercial
interaction (Said Ahmad, 1989).

The market episode in Said Ahmad’s Jimjitlik offers a more explicitly economic example. A seller,
Azizbek, offers fish for six soums per bundle. A buyer responds: “Insofing yo‘q ekan. To‘rt so‘mdan
beray, xo‘p, de” (“You have no sense of fairness. Give them to me for four soums each; come on,
agree”). The buyer invokes “insof,” a term associated with fairness, conscience, or a proper sense of
measure, while simultaneously attempting to reduce the price. The research interprets this as an
ethically framed bargaining move: the buyer presents the seller as unfair in order to strengthen the
buyer’s own negotiating position.

The irony becomes clearer when the sequence is considered as a whole. The seller resists the initial
offer, and the buyer raises the price to five soums. The seller ultimately accepts because the fish may
spoil if the negotiation continues too long. The buyer then purchases all the fish and pays twenty-five
soums. The buyer’s earlier moral accusation is thus placed in tension with the eventual transaction. The
invocation of fairness appears less like a neutral ethical judgement and more like a bargaining strategy
designed to influence the seller.

The scene illustrates a key feature of functional-pragmatic irony: an expression may appear to appeal to
a shared moral norm while serving a self-interested practical objective. “Insof” is not intrinsically
ironic; its ironic potential emerges from the contrast between its ethical associations and the buyer’s
strategic use of it. The seller is also constrained by the perishability of the goods. Time becomes a
resource that shapes the interaction, while the buyer’s appeal to fairness functions as a form of
interpersonal pressure.

The episode therefore represents commercial exchange as more than a simple negotiation over money.
It shows how ethical language can become part of the struggle for advantage, and how the implied
meaning of an utterance is disclosed by the subsequent actions of the participants.

Compared with the examples from O‘tkan kunlar, the market scene is more overtly transactional. Yet
both passages depend on context and inference. In O‘tkan kunlar, understatement allows a speaker to
remain guarded; in Jimjitlik, the moral vocabulary of “insof” is used to put pressure on the other
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participant. In both cases, irony is tied to the management of social relations and the pursuit of a
practical objective.

English examples
Sarcasm and questionable marketing in Final Venture

The following episode is interpreted as a literary representation of professional or commercial
interaction (Ridpath, 2000).

The episode from M. Ridpath’s Final Venture concerns a struggling quilt manufacturer and a proposed
marketing strategy. The company’s new direction is discussed by Simon Ayot and John Chelfont. The
proposal is to use images of naked women on quilts in order to attract young male customers. Chelfont
introduces the idea through a series of conversational moves, including “Radical,” “Go naked,” and
“National Quilt makes out like bandits.”

The phrase “Go naked” is striking because it is brief and ambiguous. In its immediate context, it refers
to the proposed imagery on the quilts, but its blunt wording introduces a semantic and stylistic contrast
with the ordinary associations of a quilt as a domestic product connected with comfort and warmth.
The phrase’s effect is intensified by the exaggerated prediction that millions of young men will buy the
products. The expression “makes out like bandits” further frames the proposal in terms of extraordinary
profit, with a colloquial phrase that carries associations of taking advantage or profiting excessively.

The exchange also exposes a gendered assumption in the proposed marketing strategy. When one
participant asks why the company should not use images of naked men, the question challenges the
presumed target audience and the apparent one-sidedness of the idea. The response “Oh, dear” is
interpreted by the article as a mild but pointed negative evaluation. Rather than making an explicit
moral condemnation, the speaker signals that the proposal is problematic and invites the other
participant to recognize its implications.

In this passage, irony performs several functions. It makes an unusual proposal discussable without
converting the exchange immediately into a direct confrontation; it reveals the absurdity or
questionable logic of the strategy; and it enables criticism through a combination of understatement,
sarcasm, and semantic incongruity. Unlike the guarded understatement in “O‘tkan kunlar”, the English
example is more openly marked by colloquial phrasing and sarcasm. Nevertheless, its pragmatic
meaning still depends on context. The phrase “Oh, dear” cannot be interpreted adequately without
reference to the proposal that precedes it.

The example also demonstrates that irony can evaluate professional decisions rather than merely
individual behavior. It draws attention to the relationship between marketing effectiveness, audience
assumptions, and ethical acceptability. The interaction is business-related because the speakers are
considering a company’s commercial strategy, but the literary representation also allows the reader to
see how language frames the social and ideological implications of that strategy.

Irony, truth, and institutional communication in Cloud Atlas

The following episode is interpreted as a literary representation of professional or commercial
interaction (Mitchell, 2004).
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The passage from D. Mitchell’s Cloud Atlas shifts the focus from commercial bargaining to media and
institutional communication. During a meeting, Luisa Rey asks whether a new editorial policy excludes
articles containing truth. Her question is phrased as an inquiry, but the study interprets it as an ironic
criticism of an editorial environment in which factual accuracy may be subordinated to other interests.
The question’s literal form requests information; its implied force challenges the institution’s
credibility.

The editor’s response is also ironic: “Hey, metaphysics seminar is on the roof. Just take the elevator up
and keep walking until you hit the sidewalk. Anything is true if enough people believe it is.” The
imagery of a seminar on the roof and walking until one reaches the pavement is incongruous in the
context of an editorial meeting. This incongruity deflects the original criticism and reframes the
discussion through absurdity and sarcasm. The final statement that anything becomes true if enough
people believe it expresses a cynical view of truth as a product of collective belief rather than evidence.

The pragmatic force of the exchange depends on the relation between the participants’ institutional
roles. Luisa’s question challenges the editorial policy; the editor’s response does not provide a
straightforward answer but uses humour and semantic incongruity to resist the challenge. As the article
suggests, the response can be read as a way of softening or deflecting disagreement while also
signalling the speaker’s power to define the terms of the conversation.

This example extends the analysis beyond interpersonal politeness. Irony becomes a means of
representing institutional manipulation, the relationship between truth and belief, and the limits of open
criticism in an organizational setting. It also demonstrates the interpretive risk of irony: if the recipient
treats the response as a literal explanation or fails to recognize the critical implication, the intended
meaning may not be communicated. In this sense, irony can both preserve a surface continuity of
interaction and create deeper disagreement beneath it.

The examples from Final Venture and Cloud Atlas share a relatively explicit use of sarcasm and
semantic incongruity. However, their targets differ. In Final Venture, irony questions the logic and
ethics of a marketing proposal. In Cloud Atlas, it challenges the relationship between institutional
authority, truth, and public belief. Both examples demonstrate that irony can expose contradictions in
professional reasoning while avoiding the form of a direct, literal accusation.

Discussion

The four examples reveal both shared mechanisms and differences in how irony is represented. Across
the Uzbek and English texts, irony emerges when the literal form of an utterance does not fully match
its contextual function. In all four cases, interpretation requires the reader to connect the words with the
participants’ interests, their social positions, and the practical situation. Irony is therefore not simply a
property of an isolated expression; it is a relation between wording, context, inference, and
interactional purpose.

The Uzbek examples foreground restraint and contextual evaluation. In “O‘tkan kunlar”, “insignificant
things” and “I liked it, in any case” are interpreted through understatement, hesitation, and a guarded
presentation of attitude. In “Jimyjitlik”, the word “insof” invokes an ethical norm but is used within a
price negotiation. The critical force is disclosed through the subsequent behavior of the buyer and
seller. In these examples, the reader is asked to infer the speaker’s position from a wider social and
transactional context.
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The English examples, by contrast, contain more conspicuous instances of sarcasm, colloquial
expression, and semantic absurdity. “Go naked” and “makes out like bandits” in Final Venture frame a
questionable marketing proposal in a strikingly informal register. In Cloud Atlas, the absurd imagery of
the rooftop seminar and the statement about belief and truth create an explicit semantic rupture with the
context of editorial decision-making. These examples allow criticism to become more visible at the
level of wording, although the intended evaluation remains context-dependent.

These contrasts should not be generalised into rigid claims that Uzbek communication is always
indirect and English communication always explicit. The evidence consists of four selected literary
texts, not a balanced corpus of contemporary business correspondence or recorded workplace
interaction. Genre, authorial style, historical setting, character relationships, and the specific situation
may all influence how irony is represented. The more defensible conclusion is that the selected Uzbek
examples place greater interpretive weight on restraint and context, while the selected English
examples make greater use of overt sarcasm and conspicuous incongruity.

From a functional-pragmatic perspective, irony performs at least four related functions in the examples.
First, it conveys criticism without stating it in the most direct form. Second, it manages interpersonal
distance by allowing the speaker to maintain a degree of politeness or conversational continuity. Third,
it reveals the strategic use of moral, commercial, or institutional language. Fourth, it can shift the
balance of interaction by forcing the hearer to reconsider an utterance or defend an underlying
assumption.

An ironic statement may introduce interpretive instability: the literal reading no longer fits the context,
so the hearer must seek a more adequate explanation. If the participants share the relevant knowledge
and recognise the intended implication, this reinterpretation may allow the conversation to continue
without open conflict. If they do not, the same utterance may create confusion, mistrust, or further
disagreement. Irony can thus be understood as a potentially productive but risky form of pragmatic
freedom.

The examples also raise an ethical issue. Because irony allows speakers to conceal criticism behind
apparently harmless wording, it can protect relationships, but it can also be used manipulatively. The
buyer in “Jimjitlik” invokes fairness to secure a better price; the editor in Cloud Atlas uses sarcasm to
deflect a challenge to institutional truthfulness. These cases suggest that the pragmatic value of irony
cannot be judged solely by whether it is effective. Its ethical significance depends on whether it
clarifies a contradiction, pressures another participant unfairly, or prevents meaningful accountability.

For intercultural business communication, the practical implication is that irony should be interpreted
with caution. A recipient unfamiliar with the speaker’s conventions, cultural references, or interactional
style may miss the intended criticism or interpret it as hostility. Conversely, a speaker may
overestimate the extent to which the recipient shares the background assumptions needed to recognise
irony. In professional contexts where accuracy and accountability are essential, indirect ironic
communication may be less reliable than explicit clarification. The examples therefore support an
approach that treats irony as a context-sensitive resource, not as a universally safe or universally
effective strategy.

The distinction between contextually supported irony and other forms of indirectness is essential.
Understatement, hesitation, and moral pressure are not inherently ironic; an ironic interpretation
requires evidence of evaluative distance from the literal or echoed position (Wilson, 2013). Therefore,
the restrained Uzbek examples admit alternative readings as modesty, caution, or bargaining.
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Contextual approaches to irony (Barbe, 1995; Brown, 1980) and functional accounts (Alba-Juez, 2001;
Khramchenko, 2014) help explain this interpretive variability. Sharp (2009), although concerned with a
different literary tradition, provides a comparative perspective on the interpretive complexity of irony
rather than direct evidence about business communication.

Conclusion

The analysis supports the view that irony in Uzbek and English business-related discourse is more than
a stylistic ornament. It functions as a pragmatic strategy through which speakers convey criticism,
manage interpersonal relations, challenge commercial or institutional assumptions, and negotiate the
balance between directness and restraint. Its central mechanism is the discrepancy between a
statement’s literal wording and its contextually inferred meaning.

The Uzbek examples from “O‘tkan kunlar” and “Jimjitlik” illustrate irony through understatement,
guarded evaluation, and the strategic use of ethical vocabulary in commercial exchange. The English
examples from “Final Venture” and Cloud Atlas rely more visibly on sarcasm, colloquial phrasing, and
semantic incongruity to question a marketing strategy or expose tensions between institutional
authority and truth. These are tendencies within the selected examples, not universal properties of the
Uzbek and English languages.

The comparison also shows that irony is ambivalent. It can soften criticism and preserve interaction,
but it can also manipulate, obscure responsibility, or create misunderstanding. Its success depends on
shared contextual knowledge and the recipient’s ability to infer the intended evaluation. The functional-
pragmatic freedom associated with irony is therefore inseparable from interpretive risk.

The article has been limited to qualitative analysis of examples presented in the article. No statistical
generalisation is made from this purposive selection. Future research could test the patterns identified
here against a larger, clearly defined corpus of Uzbek and English business correspondence, meetings,
negotiations, and organisational communication. Such research should distinguish literary
representations from naturally occurring professional interaction and should specify its coding criteria
and inter-rater procedures. Within these limits, the present analysis demonstrates the value of irony as a
lens through which to examine indirect criticism, cultural expectations, and the pragmatic organisation
of business-related discourse.
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dance terms in English and Uzbek. Dance terminology is interpreted as a linguocultural phenomenon

reflecting a people's history, aesthetics, and national identity. Terms such as Morris dance, waltz,

tango, and ballet in English, and lazgi, Bukhara dance, Khorezm dance, and tanovar in Uzbek, were
analyzed to identify their denotative-connotative meanings and their capacity to express national
identity. As a result, both common and nationally distinctive semantic components were identified
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Ingilis vo 6zbak dillorinds raqs terminologiyasimin milli-madani
konnotasiyasi: miiqayisali-semantik tahlil

Oyjamol Khudoyberdieva

Xiilasa. Bu maqalads ingilis vo ozbak dillovindo raqs terminlorinin milli-madani konnotasiyasinin
miiqayisali-semantik tahlili tagdim olunur. Rags terminologiyast xalqin tarixini, estetik diinyagoriisiinii
va milli kimliyini aks etdiran lingvokulturoloji fenomen kimi sarh edilir. Ingilis dilinda Morris raqsi,
vals, tanqo va balet, ozbak dilinds isa lazgi, Buxara raqsi, Xarazm raqsi va tanovar kimi terminlor
onlarin denotativ-konnotativ manalarmi va milli kimliyi ifada etmak imkanlarint miiayyanlasdirmak
magqsadila tohlil edilmigdir. Naticado har iki dildo hom ortaq, hom do milli baximdan farqlondirici

semantik komponentlor miiayyon edilmis va raqs terminlorinin tosnifati iigtin yeni model taklif
olunmusdur.
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Introduction

The relationship between language and culture is a central concern of contemporary linguistics because
lexical meaning is embedded in systems of social knowledge, values, and communicative practices.
Meaning can therefore be examined at more than one level: the denotative level identifies the referent
or concept designated by a lexical unit, while connotative components may reflect evaluation, emotion,
stylistic associations, cultural knowledge, or social experience (Leech, 1981; Lyons, 1977). Wierzbicka
likewise demonstrates that culturally significant concepts can be investigated through lexical semantics
because key words provide access to culturally salient patterns of thought and value (Wierzbicka,
1997).

Terminology has traditionally been associated with the precise designation of concepts in specialized
domains. Contemporary terminology studies, however, recognize its linguistic, cognitive,
communicative, and social dimensions. Cabré treats terminology as an interdisciplinary field
connecting linguistics, cognition, communication, documentation, and multilingual practice, while
Sager emphasizes the cognitive and communicative dimensions of terminology (Cabré, 1999; Sager,
1990). These perspectives are particularly useful for dance terminology, where specialized lexical units
intersect with artistic practice and cultural memory.

Dance is a productive object of linguacultural investigation because bodily movement operates
simultaneously as physical action, artistic form, and socially meaningful expression. Hanna
conceptualizes dance as a form of nonverbal communication whose movements can communicate
sociocultural patterns (Hanna, 1987). Royce similarly argues that dance cannot be separated from its
social and cultural context, since its form and expression are closely connected with community,
identity, and social organization (Royce, 2002).

The relevance of the present study lies in the need to examine how culturally meaningful information is
encoded in dance terminology across English and Uzbek. The comparison is not intended to establish
an absolute opposition between the two languages; rather, it identifies tendencies within a selected
analytical sample. This distinction is important because both English and Uzbek dance vocabularies
contain international, borrowed, regional, traditional, and technical units.

The aim of the research is to identify and compare the national-cultural connotative components
associated with selected English and Uzbek dance terms and to develop a practical classification model
for their description. The objectives are: 1) to distinguish denotative and connotative components; 2) to
identify culturally marked semantic features; 3) to compare recurrent patterns in the two languages; and
4) to determine implications for translation, lexicography, and teaching.
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Materials and Methods

The material consists of a purposive sample of dance terms representing folk, social, theatrical,
regional, and technical dance traditions. The English sample includes Morris dance, Maypole dance,
Sword dance, waltz, tango, ballet, and pirouette. The Uzbek sample includes Lazgi, Tanovar, Andijan
Polka, Bukhara Dance, and Khorezm Dance. The units were selected because their meanings allow a
distinction between a basic nominative component and additional cultural associations.

The study applies four complementary methods. First, the comparative method is used to establish
similarities and differences in semantic organization. Second, descriptive-semantic analysis is used to
separate denotative meaning from culturally conditioned associations. Third, linguacultural
interpretation is applied to identify references to historical memory, regional identity, ritual, aesthetics,
emotion, and social practice. The analysis is conceptually compatible with Frame Semantics, in which
lexical meaning is understood in relation to structured background knowledge and experiential frames
(Fillmore, 1982).

The interpretation of cultural connotation is treated cautiously. A connotation is not assumed to be
permanently encoded in every use of a term. Instead, it is understood as a culturally available
association that becomes salient in particular historical, artistic, educational, or communicative
contexts. This approach reduces the risk of presenting culturally variable associations as universal
semantic facts.

Literature Review

The theoretical foundation of the study combines terminology, lexical semantics, dance studies, and
linguacultural approaches. Lyons” work on semantics provides a framework for analyzing reference,
sense, lexical relations, and the organization of meaning (Lyons, 1977). Leech's semantic model is
particularly relevant because it explicitly distinguishes conceptual meaning from connotative
dimensions of meaning (Leech, 1981). Wierzbicka's cultural-semantics approach further supports the
analysis of lexical units as carriers of culturally salient concepts (Wierzbicka, 1997). Within
terminology studies, Cabré’s interdisciplinary theory emphasizes the relationship between specialized
language, concepts, communication, and multilingual terminology (Cabré, 1999). Sager similarly
considers terminology as involving cognitive, linguistic, and communicative dimensions rather than
merely a list of labels (Sager, 1990). These approaches allow dance terms to be analyzed as specialized
lexical units while recognizing their cultural embeddedness.

Dance scholarship provides the second major theoretical foundation. Adshead-Lansdale’s work on
dance analysis stresses the systematic description and interpretation of dance form and meaning
(Adshead-Lansdale, 1988). Bartenieff and Lewis examine body movement, spatial organization,
rhythm, and the communicative potential of movement (Bartenieff & Lewis, 1980). Hanna approaches
dance as nonverbal communication, while Royce foregrounds the social and cultural context of dance
(Hanna, 1987; Royce, 2002). These studies support the view that terminology associated with dance
can activate knowledge extending beyond the physical movement itself.

A further useful perspective is the study of style and symbolic meaning in dance. Kaeppler's
anthropological approach links dance style to cultural organisation and systems of meaning (Kaeppler,
2007). In the Uzbek context, Lazgi provides a particularly strong example of the connection between
dance, community, history, and cultural identity. UNESCO records the Khorazm dance, Lazgi, on the
Representative List of the Intangible Cultural Heritage of Humanity and describes its movement
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vocabulary as reflecting aspects of nature, love, happiness, and the social life of local communities
(UNESCO, 2019). This institutional recognition reinforces the relevance of analyzing Lazgi as a
culturally marked term rather than treating it solely as a generic dance label.

Results and Discussion

The selected English terms demonstrate several types of connotative extension. Morris dance denotes a
traditional English folk-dance tradition; in cultural discourse, it may additionally evoke folk heritage,
communal participation, festive practice, and continuity of tradition. Maypole dance similarly refers to
a traditional dance associated with seasonal and communal celebration, allowing associations with
festivity, ritual, and community to become salient. Sword dance denotes a dance involving swords and,
in cultural representation, may evoke courage, strength, bravery, and martial heritage.

Other terms foreground aesthetic or technical dimensions. Waltz denotes a partnered dance but is
conventionally associated with gracefulness, elegance, formality, and coordinated partnership. Tango
denotes a partnered dance form whose cultural imagery is frequently linked with passion, intensity,
dramatic interaction, and expressive performance. Ballet, as a theatrical dance tradition, is strongly
associated with disciplined training, technical precision, controlled movement, and aesthetic
refinement. Pirouette is a specific rotational movement and therefore primarily activates a technical
frame involving balance, control, precision, and professional skill.

These examples demonstrate that the connotative structure of a term may be related to different sources
of cultural knowledge: historical practice (Morris dance), ritual and seasonality (Maypole dance),
martial imagery (Sword dance), social etiquette and elegance (waltz), emotional performance (tango),
and professional technique (ballet, pirouette).

Term Denotative Meaning Linguocultural
Connotation
Morris dance Traditional folk dance Folk heritage, community,
tradition
Maypole dance Seasonal ceremonial dance Festivity, ritual,
community
Sword dance Dance involving swords Courage, strength, martial
tradition
Waltz Partnered dance Gracefulness, elegance,
formality
Tango Partnered dance Passion, drama, emotional
intensity
Ballet Theatrical dance form Discipline, precision,
aesthetics
Pirouette Rotational dance Technical mastery,
movement precision

Thus, English dance terminology demonstrates the interaction of denotative meaning and linguocultural
connotation. While some terms reflect historical and traditional cultural practices, others represent
aesthetic, emotional, technical, and professional values. This provides a basis for identifying both
universal and culture-specific features through a comparative analysis of English and Uzbek dance
terminology.

26



Oyjamol Khudoyberdieva

A distinctive feature of Uzbek dance terminology is its close connection with national musical
traditions, folk rituals, historical regions, and traditional performing arts. Consequently, Uzbek dance
terms may encode not only the names of particular dance forms but also culturally significant meanings
associated with national identity, regional affiliation, aesthetic values, and traditional forms of artistic
expression.

Among such terms, “Lazgi” is of particular significance. Lazgi refers not merely to a traditional dance
form but also functions as an important cultural symbol of Khorezm. Its semantic structure therefore
extends beyond its denotative meaning as a type of dance and incorporates a range of linguocultural
connotations, including Khorezmian cultural identity, vitality, dynamism, emotional expressiveness,
and aesthetic representation. In this sense, Lazgi can be regarded as a culturally marked lexical unit
through which elements of regional and national identity are linguistically represented.

The term “Tanovar” likewise occupies a significant position in Uzbek musical and dance culture. It is
associated with a traditional performance tradition and evokes culturally specific notions of
gracefulness, refinement, femininity, emotional depth, and national aesthetic values. Thus, the meaning
of Tanovar cannot be fully understood solely at the denotative level, as its cultural interpretation is
closely related to traditional Uzbek perceptions of artistic beauty and feminine elegance.

The term Andijan Polka demonstrates the importance of the toponymic component in Uzbek dance
terminology. The geographical name Andijan explicitly indicates the regional affiliation of the dance
and consequently contributes to the formation of its cultural identity. The term may therefore be
associated with regional identity, collective performance, communal participation, and local cultural
traditions.

Similarly, the terms Bukhara Dance and Khorezm Dance contain explicit geographical components that
establish a direct connection between the respective dance forms and the cultural traditions of particular
regions. The geographical element in these terms performs not only a nominative function but also
contributes to their linguocultural interpretation. Bukhara Dance may evoke associations with
Bukhara’s historical heritage, traditional artistic culture, and established performance practices,
whereas Khorezm Dance is associated with Khorezmian cultural identity, expressive movement,
vitality, and dynamic performance traditions.

Uzbek Dance Term Denotative Meaning National-Cultural Connotation
Lazgi A traditional Uzbek dance Khorezmian identity, vitality,
form dynamism, emotional
expressiveness
Tanovar A traditional musical and Gracefulness, femininity,
dance performance form refinement, national aesthetic
values

Andijan Polka A regional dance form Regional identity, collective
performance, local traditions

Bukhara Dance A regional dance form Bukhara’s cultural heritage,

tradition, historical identity

Khorezm Dance A regional dance form Khorezmian cultural identity,
vitality, expressive movement
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Thus, the analysis demonstrates that the regional-cultural component is particularly prominent in
Uzbek dance terminology. Geographical names incorporated into dance terms function not only as
nominative indicators of place but also as carriers of culturally significant information. They encode
elements of regional identity, historical heritage, traditional artistic practices, aesthetic values, and
collective cultural memory. Therefore, Uzbek dance terms should be viewed as linguacultural marked
units whose semantic structure encompasses both denotative meanings and culturally conditioned
connotations. The findings of the study revealed a number of common and distinctive features in
English and Uzbek dance terminology.

First, dance terms in both languages carry a strong connotative load beyond their denotative meaning.
English terms such as Morris dance and Maypole dance are associated with communal tradition,
seasonal ritual, and folk heritage, while waltz, tango, and ballet express aesthetic and emotional values
such as gracefulness, passion, and discipline.

Second, it was found that the toponymic (regional) component holds particular significance in Uzbek
dance terminology. In terms such as Andijan Polka, Bukhara Dance, and Khorezm Dance, the
geographical name serves not only to designate the type of dance but also to express the historical-
cultural distinctiveness of a particular region — a feature less prominent in English terminology.

Third, the analysis of terms such as Lazgi and Tanovar showed that certain Uzbek dance terms are not
merely the names of a region or genre, but complex cultural signs embodying national identity,
emotional expressiveness, and traditional aesthetic beauty.

Fourth, the comparative analysis revealed that English dance terms tend to foreground technical and
professional aspects (e.g., pirouette, ballet), whereas Uzbek dance terms foreground emotional-
aesthetic and regional-cultural aspects (e.g., Lazgi, Tanovar). At the same time, it was noted as a
common feature that dance terms in both languages serve to reflect national historical memory and
collective values.

Conclusion

The study demonstrates that selected English and Uzbek dance terms function as linguacultural marked
lexical units whose semantic profiles extend beyond basic denotation. The analysis identified four
recurrent dimensions of national-cultural connotation: historical-traditional, regional-toponymic,
aesthetic-emotional, and technical-professional. English examples in the selected sample particularly
illustrate historical-traditional and technical-aesthetic associations, while the Uzbek sample more
visibly foregrounds regional identity and culturally specific aesthetic meanings.

The central finding is not that one language is inherently more cultural or emotional than the other, but
that different historical and artistic traditions become salient through different lexical forms.
Consequently, dance terminology should be studied at the intersection of terminology, semantics,
cultural linguistics, and dance studies. The proposed four-category model offers a practical framework
for describing such relationships and can support further research in comparative lexicography,
translation, corpus-based terminology, and intercultural language teaching.

A limitation of the present study is the relatively small purposive sample. Future research should

expand the dataset through bilingual corpora, historical sources, specialist dictionaries, interviews with
dance practitioners, and corpus-based frequency analysis. Such evidence would make it possible to test
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the proposed categories quantitatively and to distinguish stable lexical connotations from context-
dependent cultural associations.
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Siini intellekt tarafindon hal miinasibatlorinin avtomatik
taminmasi: Azarbaycan dili vo hal sistemi inkisaf etmis dillorin
miiqayisali tadqiqi

Yegana Qahromanova

Xiilasa. Maqgalada hal kateqoriyasinin ragamsal dilgilik va siini intellekt texnologiyalar kontekstinda
avtomatik taninmasi problemi arasdwrilir. Tadqgigatin asas magsadi morfoloji halin miiasir ¢oxdilli dil
modellarinda hanst saviyyada tomsil olundugunu miiayyonlosdirmak va Azorbaycan dilinin bu
istigamatdaki  potensialini  hal sistemi inkisaf etmis digor dillorlo  miiqayisali  sakilda
qiymatlondirmakdir. Arasdirmada miiasir kompiiter dil¢iliyinda istifado olunan morfosintaktik
xiisusiyyatlorin avtomatik yoxlanilmasi iisullari, Universal Dependencies (Umumdiinya asililiglar
sistemi), UniMorph (vahid morfoloji tasvir sistemi), ¢oxdilli BERT modeli vo XLM-RoBERTa kimi
coxdilli dil modellari nazardan kecirilir. Miiasir tadqiqatlar gostorir ki, transformerlor sézlorin hal,
cins, kamiyyat va zaman kimi grammatik xiisusiyyatlorini matn daxilindaki kontekstdan oyronorak 6z dil
tasvirlorinda aks etdirirlor. Bununla bela, morfoloji cohatdon zongin va resurs baximindan agagi
tominatl dillarda, o ciimladon Azarbaycan dilinda, hal miinasibatlorinin avtomatik taninmasi hals da
ayrica tadqgiqat problemi olaraq qalir. Magaloda Azorbaycan dili iigiin asas problemlor kimi kicik
hacmli va morfoloji malumatlarla zongin ragomsal resurslarin azligi, hal formalarinin kontekstdan
asitlihigr va sozlorin hissalora boliinmasinin morfoloji qurulusa tasiri miiayyan edilir. Tadgigat
naticasinda Azarbaycan dili iiciin hal kateqoriyasimin avtomatik taninmasina yonalmis korpus va model
asasl yeni tadqiqat ¢argivasi toklif olunur.
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transformer
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Automatic recognition of case relations by artificial intelligence:
A comparative study of the Azerbaijani language and languages
with developed case systems

Yegana Gahramanova

Abstract. This article examines the problem of the automatic recognition of the grammatical category
of case within the context of digital linguistics and artificial intelligence technologies. The primary
objective of the study is to determine the extent to which morphological case is represented in modern
multilingual language models and to evaluate the Azerbaijani language's potential in this regard by
comparing it with other languages that possess well-developed case systems. The study reviews
methods for the automatic verification of morphosyntactic features used in modern computational
linguistics, as well as frameworks and models such as Universal Dependencies, UniMorph, and
multilingual language models like multilingual BERT and XLM-RoBERTa. Modern research indicates
that transformer models learn grammatical features—such as case, gender, number, and tense—from
the textual context and encode them within their linguistic representations. However, the automatic
recognition of case relations in morphologically rich yet low-resource languages—including
Azerbaijani—remains a distinct research challenge. The article identifies key challenges for the
Azerbaijani language, such as the scarcity of digital resources—particularly those rich in
morphological data—the context-dependency of case forms, and the impact of word segmentation on
morphological structure. Based on the research findings, a new framework—utilizing corpora and
models—is proposed for the automatic recognition of the case category in Azerbaijani.

Keywords: case category, Azerbaijani language, artificial intelligence, digital linguistics,
morphological analysis, transformer
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Giris

Dil¢iliyin miiasir inkisaf morholosinde qrammatik kateqoriyalarin yalniz onenavi tasviri baximindan
deyil, hom do onlarin rogomsal sistemlor torafindon neco monimsanilmasi vo emal edilmasi baximindan
arasdirilmasi xtisusi aktualliq qazanmigdir. Xiisusilo son onillikds siini intellekt vo tobii dilin emal
texnologiyalarinin inkisafi naticasinds dilin morfoloji, sintaktik vo semantik strukturlarinin hesablama
modellorinds neco oks olundugu miithiim todqiqat istigamatino ¢evrilmisdir. Miiasir todqiqatlar gostorir
ki, transformerlor hal, cins, komiyyot vo zaman kimi qrammatik xiisusiyyotlori moatnin kontekstino
osaslanaraq Oyronirlor (Acs et al., 2023; Shapiro et al., 2021).

Bu baximdan hal kategoriyasi xiisusi ohomiyyot dasiyrr. Hal nominal vahidin ciimlodo digor
komponentlorls sintaktik vo semantik miinasibatini kodlagdiran miihiim qrammatik vasitolorden biridir.
Universal Dependencies (qrammatik olagolorin miixtalif dillorde vahid sokilde tesvirini toamin eden

31


https://orcid.org/0000-0003-3730-7674

Journal of PHILOLOGICAL STUDIES / 1(4), 2026

sistem) ¢or¢ivasindo hal miinasibatlori yalniz sokilgilorle deyil, homginin qosmalar vo digor gqrammatik
vasitolorlo ifado olunan olagalor kimi nozordon kegirilir. (de Marneffe et al., 2021). Bu yanasma hal
kateqoriyasmin miixtalif dil tiplorindo miiqayisali sokildo roqomsal modellosdirilmasi iigiin alverigli
zomin yaradir.

Azarbaycan dili iso aqgqliitinativ vo morfoloji baximdan zongin dillordon biri olduguna goéro bu
problemin todqiqi xiisusi maraq dogurur. Azarbaycan dilinds ismin hallar1 adliq (nominativ), yiyalik,
yonliik, tosirlik, yerlik vo c¢ixishq kimi sistemlosdirilir. Hal miinasibatlorinin asason morfoloji
gostaricilorlo ifado olunmasi Azorbaycan dilini morfoloji baximdan tobii dilin emali (NLP) {igiin
maraqli niimunaya g¢evirir.

Azarbaycan dilinin hal sistemi ilo bagl anonovi todqiqatlarda onun tiirk dilleri daxilinds yeri, tarixi
inkisafi vo morfoloji gdstoricilori genis arasdirilmisdir. Bu todqiqatlarda Azorbaycan va tiirk dillorinin
hal sistemlorini daha genis tlirkoloji va tipoloji kontekstdo miiqayiso edilmis, hal gdstaricilorinin yalniz
formal oxsarlig1 deyil, onlarin funksional-semantik xtisusiyyatlori do todqiq edilmisdir (Qohromanova,
2020).

Bu moqalonin yeniliyi homin ononovi morfoloji problemin siini intellekt vo ragomsal dilgilik

perspektivindon yenidon qoyulmasidir. Miasir siini intellekt vo rogomsallasma dovriindo hal

kateqoriyasi ilo bagli asagidaki sual aktual saslonir:

Miiasir ¢oxdilli siini intellekt modellori Azarbaycan dilinda hal miinasibatlorini hansi saviyyada

avtomatik taniya va iimumilasdira bilar?

[k baxisda sado goriinon bu sualdan bir nego alt sual irali galir:

1. Transformer asasl dil modellorinds hal kateqoriyas1 hansi soviyyads reprezentasiya olunur?

2. Halin avtomatik taninmasinda s6ziin 6z morfoloji formas1 daha shomiyyatlidir, yoxsa kontekst?

3. Morfoloji baximdan zongin dillor arasinda hal kateqoriyasmin Al torofindon &yronilmosi neco
forqlonir?

4. Azorbaycan dili iglin movcud rogomsal resurslar bu problemi aragsdirmagq tigiin kifayotdirmi?

5. Azorbaycan dilindo halin avtomatik taninmasi {i¢iin hansi1 korpus vo model yanasmasi daha
mogqsadauygundur?

Acs et al. (2023) 42 dilds 247 morfosintaktik tapsiriq asasinda mBERT vo XLM-RoBERTa modellarini
aragdirmis vo onlarm hal, cins, komiyyat vo zaman kimi morfoloji xiisusiyyatlori ugurla dyrondiyini
miioyyon etmiglor. Xiisusilo hal xiisusiyyotinin NOUN ({imumi isim) vo PROPN (xiisusi isim)
kateqoriyalar1 izra ayrica yoxlanilmasi todqigatimiz ii¢iin mithiim metodoloji asas toskil edir.

Shapiro et al. (2021) 1so mBERT-in miixtalif tipoloji xilisusiyystlore malik dillords, o ciimlodaon tiirk
dilindo qrammatik hal kimi morfosintaktik xilisusiyystlori ¢ixara bildiyini gdstormislor. Bu natico
Azarbaycan dili liglin miigayisali perspektivin qurulmasini xiisusilo maraqli edir.

Beloliklo, moqgalonin asas moqsadi hal kateqoriyasinin siini intellekt tarafindon avtomatik taninmast
problemini Azarbaycan dili markazinda nazari-metodoloji baximdan arasdirmaq vo galacok empirik
tadqiqat ti¢iin model taklif etmakdir.

Metodlar

Todqiqat nezori-analitik vo miiqayisoli xarakter dasidigindan moévzunun arasdirilmasinda bir sira
metodlardan istifads edilmisdir ki, bunlar, asason, agsagidakilardan ibaratdir:
e miiqayisali-tipoloji metod;
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o struktur-funksional analiz;

o korpus-linqvistik yanasma;

o kompiiter dilgiliyi yanasmasi,

o morfosintaktik probing;

e ¢oxdilli dil modellorinin miiqayisali tohlili;
e rogomsal resurslarin qiymotlondirilmasi.

Moqalods bilavasito yeni model dyradilorak eksperimental notico oldo edilmis kimi toqdim olunmur.
Oksino, mdvcud elmi noticolor asasinda Azorbaycan dili liclin empirik olaraq sinagdan kegirila bilon
tadgiqat modeli formalagdirilir. Bu forq metodoloji baximdan vacibdir.

Miiasir roqomsal dilgilikde dillorarast miiqayisonin on miihiim platformalarindan biri Universal
Dependencies-dir (UD). Ona goro do Universal Dependencies yanasmasi todqiqatda osas metodoloji
cargivolordon biri kimi istifado olunur. Universal Dependencies (UD) yanasmasi — miixtalif dillords
sOzlor arasindaki qrammatik olaqgalorin vahid qaydalarla tosvirino asaslanan yanagmadir. De Marneffe
et al. (2021) UD-ni ¢oxsayli dillor {iclin ortaq sintaktik vo morfosintaktik annotasiya ¢or¢ivasi kimi
togqdim edirlor. UD-do hal xiisusiyyati nominalin qrammatik funksiyasin ifade edon morfoloji hal ilo
yanasl, bazi dillords adpozisional vasitolorin do sistemli tosvirine imkan verir.

Azarbaycan dili ticlin Universal Dependencies (UD) ¢ar¢ivasindo mévcud olan UD Azerbaijani-TueCL
grammatik tohlil edilmis motn bazas1 miihiim baslangic resurs hesab olunur. Lakin onun hocmi comi
148 ciimlo vo 902 tokenlo (s6z vo ya digor motn vahidi) mohdudlasir. Bundan olave, mdvcud
annotasiyada morfoloji xiisusiyyotlor tam sokildo toqdim olunmamaisdir.

Bu fakt Azorbaycan dilinds hal kateqoriyasinin avtomatik dyronilmasi {i¢iin asas mohdudiyyatlordon
birini gostorir: modelin giicii ila yanasi, talim malumatinin keyfiyyati va él¢iisii da halledici amildir.

Digor mithiim roqomsal resurs UniMorph layihasidir. Batsuren et al. (2022) UniMorph 4.0-da ¢oxsayli
dillarin morfoloji infleksiya codvallarini vahid morfoloji xiisusiyyet sistemi asasinda toqdim etmislor.
Layiho yiizlorlo dil iigiin morfoloji molumatlarin standartlagdirilmasina vo dillorarasi miigayisoyo
imkan yaradir.

UniMorph-un miihiim istiinliikklorindon biri hal kateqoriyast kimi morfoloji xiisusiyyatlorin dillar
arasinda standartlasdiriimis xiisusiyyat inventari daxilinda togdim edilmasidir. Bu iso Azorbaycan dili
ilo tiirk, fin, macar, rus vo digor hal sistemlori zongin dillorin miiqayisosini asanlagdira bilor.

Miiasir tobii dilin emalinda Transformer texnologiyasina asaslanan modellor dil vahidlorini motnin
kontekstino uygun sokilds tosvir edir. XLM-RoBERTa 100 dildo boyiik hacmli motn toplusu iizorindo
ovvalcadon Oyrodilmis vo coxdilli tapsiriglarda mBERT-don daha yaxsi noticolor gostormisdir
(Conneau et al., 2020). Bu modellorin miihiim xiisusiyyati ondan ibaratdir ki, onlar s6ziin yalniz asas
formasini deyil, onun ciimlodoki monasin1 vo rolunu da nozoro alirlar. Hal kateqoriyasi iso mohz
kontekstlo six baglidir. Masolon:

e kitabi oxudum — Kitab1 — tosirlik haldadir;

e kitabin iiz gabigi — Kitabin — yiyaslik halindadir;

e kitaba baxdim — kitaba — y0Onliik halindadir;

e kitabda sakil var — kitabda — yerlik halindadir.

Demoli, avtomatik hal tanima sistemi ii¢lin yalniz sokilgini tanimaq kifayat deyil; sistem onun
climladoki sintaktik-semantik funksiyasini da nozors almalidir.
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Noticalar

Miiasir todqiqatlar gostorir ki, boyiik dil modellari qrammatik xiisusiyyatlorin bir hissasini 6z daxilindo
Oyronir vo saxlayirlar. Acs et al. (2023) gostormislor ki, mBERT vo XLM-RoBERTa modellari 42 dildo
hal (Case) xiisusiyyatini yliksok soviyyado dyrona bilirlor. Bu xiisusiyyat ADJ, NOUN vo PROPN iizro
ayrica yoxlanilmis vo modellorin sdzlarin morfoloji xilisusiyyatlorini hom formasina, hom do ciimlodaki
konteksto osason Oyrondiyi miioyyon edilmisdir. Todqiqatda hal xiisusiyyati ADJ, NOUN vo PROPN
kimi nitq hissolori lizro ayrica yoxlanilmisdir. Naticalor gostorir ki, model sozlorin morfoloji
xlisusiyyatlorini yalniz formasina gors deyil, ciimlodoki konteksto asason do dyrona bilir.

Shapiro et al. (2021) iss mBERT-in yeddi tipoloji baximdan miixtalif dilds, o climlodan tiirk dilinds hal
kimi morfosintaktik xiisusiyyatlori ¢ixara bildiyini gdstormislor. Bu natico xiisusilo Azorbaycan dili
ictin ohomiyyotlidir, ¢iinki tiirk dili ilo Azarbaycan dili arasinda tipoloji yaxinlig mévcuddur.

Buradan belo notico ¢ixarmaq olar ki, Azarbaycan dilinda hal kateqoriyasimin avtomatik taninmast
prinsipca miimkiindiir, lakin onun noaticaliliyi birbasa Azarbaycan dilindo mdévcud anotasiya edilmis
molumatlarin hocmi va keyfiyyati ilo bagli olacaqdir.

Hal kateqoriyasinin avtomatik miioyyonlosdirilmasinds on miihiim masalo morfoloji forma ilo sintaktik
kontekst arasindaki miinasibotdir. Moasolon, Azorbaycan dilindo miioyyon sokilgi yalniz bir hali
gostormoklo kifayotlonmir; miixtolif morfoloji vo sintaktik miihitlordo onun interpretasiyasi doyiso
bilor. Eyni zamanda bazi miinasibotlor morfoloji hal deyil, postpozisiya (qosmalar) va sintaktik
konstruksiya vasitasils ifads oluna bilar.

Acs et al. (2023) modelin hal da daxil olmaqla morfosintaktik xiisusiyyotlori miioyyonlosdirmosindo
kontekstin ochomiyyatini xiisusi sokildo aragdirmiglar. Onlarin perturbasiya vo Shapley-value analizlori
gostormisdir ki, bir ¢ox tapsiriqgda hodof sézdon ovval golon kontekst sonraki kontekstdon daha ¢ox
molumat verir.

Bu fakt Azorbaycan dili dglin do miihiim hipotez yaradir. Azorbaycan dilinde halin
miioyyanlosdirilmasi zamani avvalki s6zlor, xiisusile fel vo diger nominal vahidlor, model ii¢iin mithiim
signallar ola bilar.

Morfoloji baximdan zongin dillorin siini intellekt torofindon emalinda on ciddi problemlordon biri

tokenlosdirmadir. Subword asasli modellor s6zii bir ne¢o hissaya bdlo bilor. Azorbaycan dilinds iso bir

s0z bir neco qrammatik morfemin ardicil birlogsmasi noticosinds formalasa bilor. Masalon: kitab-lar-

mmiz-dan soziindoki sokilcilor asagidaki ardicilligda diiziiliib:

o kitab — kok;

o -lar — com;

e -imiz— monsubiyyat;

e -dan — ¢ixishq hal.

Ogor model bu sozlin son hissasini diizgiin reprezentasiya edo bilmirso, hal molumatinin taninmasi
¢otinlaso biloar.

Clark et al. (2022) tokenlosdirmadon birbasa simvol soviyyasindo isloyon CANINE modelini togdim
etmiglor. Onlarin yanagmasi sabit subword liigotindon asilili§1 azaltmaq moaqsadi dasiyir vo ¢oxdilli dil
emalinda tokenlosdirmanin yaratdig1 mohdudiyyatlori aradan qaldirmaga yonolir. Xiisusilo Azarbaycan
dili kimi aqqliitinativ dillorde bu yanagsmanin ayrica eksperimental sinaqdan kegirilmasi perspektivlidir.
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ByT5 modeli do token-free (s6z hissolorine boliinmadon motnin birbasa islonmosi) vo byte-level
(matnin baytlar osasinda emal edilmasi) yanagmalarindan istifado edir. Bu yanasma token osasl
modellorlo miigayisodo miixtalif yazi formalarina vo dil xiisusiyyatlorino daha ¢evik uygunlasmaga
imkan verir (Xue et al., 2022).

Beloliklo, Azorbaycan dilindo hal tanima {i¢iin golocok todqgiqatlarda ii¢ model qrupunun miiqayisasi
mogsadouygun goriiniir:

1. mBERT;

2. XLM-RoBERTa;

3. token-free/byte-level modellor.

Azorbaycan dilinin roqomsal dilgilikdo osas problemlorindon biri resurs ¢atismazligidir. UD
platformasinda Azorbaycan dili {iclin TueCL treebanki (qrammatik xiisusiyyotlori gostorilmis motn
bazas1) movcuddur, lakin onun hocmi kigikdir. Treebank 148 ciimlo vo 902 motn vahidindon ibaratdir
vo movcud versiyada morfoloji xiisusiyyatlorin isarslonmosi mohduddur. Bu voziyyat hal
xlisusiyyotinin model torofindon dyronilib-6yronilmadiyini yoxlamaq li¢lin ciddi mahdudiyyat yaradir.
Acs et al. (2023) 6z datasetlorini UD treebank-lar1 asasinda qurmuslar. Lakin onlarin 42 dilli probing
datasetindos (dil xiisusiyyatlorinin yoxlanilmasi ii¢iin malumat bazasinda) Azorbaycan dilinin olmamasi
da Azorbaycan dili {iglin ayrica resurs yaratma ehtiyacini gostorir.

Bu baximdan Azarbaycan dili ii¢lin asagidaki torkibds xiisusi korpus yaradilmas: toklif olunur:

Annotasiya saviyyasi Moalumat
Lemma kok/ligovi forma
UPOS nitq hissasi
Case hal
Number komiyyot
Person SOXS
Possessive monsubiyyot
Dependency sintaktik olaqgo
Semantic role semantik rol
Sentence context climlo konteksti

Belo korpus yalniz hal kateqoriyasinin deyil, biitovlikdo Azorbaycan dilinin hesablama
morfologiyasinin inkisafina xidmot eds bilor.

Miizakira

Azorbaycan dil¢iliyindo hal kateqoriyasi osason morfoloji vo sintaktik kateqoriya kimi todqiq
edilmisdir. Bu arasdirmalar hal sisteminin tarixi, tipoloji vo funksional xiisusiyystlorinin dyronilmosi
baximindan ohomiyyatlidir (Gahramanova, 2023). Xiisusilo tiirk vo sumer dillorinin hal sistemlorinin
struktur-tipoloji miiqayisosi osasinda hal gdstoricilorinin  formal, funksional vo semantik
xususiyyatlorinin nozordon kegirilmisdir (Gahramanova, 2020). Moaqalonin roqomsal dilgilik
baximindan ohamiyyati ondadir ki, ananovi tipoloji tosvir siini intellekt modellorinin dyrona bilocayi
xlisusiyyatlorin miisyyanlosdirilmasi ii¢lin nozari baza yaradir. Basqa s6zlo, klassik dil¢ilik bizo “hal
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nadir?” sualini cavablandirmaga komok edir; hesablama dilgiliyi iso olavo olaraq “masin hali neca
taniywr? ” sualini qoyur.

Rogomsal dil¢ilikde hali yalniz morfoloji sokilgi kimi toqdim etmok kifayot deyil. De Marneffe et al.
(2021) Universal Dependencies sisteminds case marker (hal gdstoricisi) anlayigini daha genis sintaktik
cargivaya daxil edirlor. Bu yanagsmaya goro miixtolif dillordo eyni qrammatik miinasibot miixtolif
formal vasitolorlo ifado oluna bilor. Bu nozoriyys Azorbaycan dili iigiin do oshomiyyatlidir. Ciinki
morfoloji hal — sintaktik funksiyva — semantik miinasibat zoncirinin biitiin elementlori birlikdo
modellosdirilmalidir. Masalon, yalniz -a/-o sokilgisini “dativ” kimi tantyan sistem sothi morfoloji analiz
hoyata kecirir. Daha inkisaf etmis sistem iso Man moktoba gedirom. — climlosindo maktoba vahidinin
hom morfoloji cshotdon yonliik halda oldugunu, ham do climlodo istigamat/goal tipli semantik
miinasibot dasidigini miioyyonlosdiro bilmoalidir. Bu iso bizi morfoloji analizdon morfosintaktik va
semantik analizo keg¢ido gotirir.

Miiasir boyiik dil modellarinin inkisafi hal kateqoriyasimnin toadqiqina yeni imkanlar agir. ©vvolki NLP
sistemlorinds morfoloji analiz ¢gox vaxt ayrica qayda osashi vo ya statistik modul kimi qurulurdusa,
Transformer modellorinds morfoloji informasiya kontekstual reprezentasiyanin daxilinds implicit
(dolay1 va agiq sokildo ifado olunmadan) sokildo saxlanila bilir.

Goldman vo Tsarfaty (2022) morfologiyanin yalniz s6z soviyyesinds deyil, clause-level, yoni climlo
saviyyasinda da nozordon kegirilmasini toklif edirlor. Onlarin MightyMorph datasetinds ingilis, alman,
tiirk vo ivrit dillori daxil olmagqla tipoloji cohatdon forqli dillor miiqayiss edilir. Miislliflor clause-level
morfoloji tapsiriqlarin word-level tapsiriqlardan daha miirokkab oldugunu gostarirlor.

Bu notico hal kateqoriyasi {iclin ¢ox vacibdir. Ciinki halin funksiyas1 oksor hallarda yalniz soziin
morfoloji qurulusunda deyil, ciimlonin sintaktik strukturunda miioyyaonlosir. Aragdirmalar gostorir ki,
Azorbaycan dilinds golocok empirik todqiqatin asagidaki formada qurula bilor.

I marhalo — Korpusun yaradilmasi. On azi 50 000-100 000 ciimladon ibarat korpus yaradilir.
Manbalar:

e xobor motnlori;

e elmi motnlor;

e badii matnlar;

e publisistik motnlor;

e rogomsal kommunikasiya;

e rosmi moatnlor.

1l marhala — Morfoloji annotasiya. Hor nominal vahid tigiin Case=NOM / GEN / DAT / ACC /
LOC / ABL tipli standart etiketlor yaradilir.

11l marhalo — Model miiqayisasi. Eyni dataset tizorindo mBERT — XLM-R — token-free model
miiqayisa edilir.

1V moarhalo — Probing. Modeldon yalniz daxili reprezentasiya gétiiriiliir vo ayrica classifier
vasitasilo halin miioyyonlosdirilmasi yoxlanilir.

Bu, ¢ox miithim metodoloji tstiinlik verir: biz modelin hali azbarladiyini, yoxsa haqigaton
reprezentasiya etdiyini daha yaxs1 arasdira bilorik.
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V marhala — Kontekst ablasiyasi. Asagidaki variantlar miiqayiss edilo bilar:
A: yalniz hadoaf s6z;

B: hadof s6z + avvalki kontekst;

C: hodof s6z + sonraki kontekst;

D: tam ciimlo.

Ogor D variantt A-dan ohomiyyotli dorocods {istlin notico verirso, bu, halin miioyyonlogdirilmosindo
kontekstual informasiyanin rolunu tosdigloyacok.

Bu todqiqatin osas elmi tezisi asagidaki kimi ifado edilo bilor:

Hal kateqoriyasimin  siini  intellekt torafindon taminmast morfoloji  sakil¢inin  tanminmasi ila
mahdudlasmamali, morfoloji forma, sintaktik alaqa va semantik funksiya arasidaki garsiliqli alaganin
modellagdirilmasi kimi qabul edilmalidir.

Bu yanasma ononavi morfoloji tasviri roqomsal dil¢ilikle birlesdirir. Masalon: ev-don formasinda -don
cixisliq halin formal gostoricisidir. Lakin Man evdan galdim climlosindo homin forma monba/source
miinasibatini ifado edir. Basqa kontekstdo: Bu xabardon sevindim ciimlasindo eyni morfoloji hal forqli
semantik miinasibot yaradir.

Demaoli, ideal NLP modeli yalniz “~-don = ABL” qaydasin1 6yronmomalidir. O hom da:
“ABL + miiayyon sintaktik funksiya + miiayyan semantik miinasibat” modelini qurmalidir. Mohz
burada ononavi qrammatika ilo siini intellekt arasinda miithiim elmi slaqo yaranir.

Azarbaycan dili va tiirk dili miiqgayisasi

Tiirk dili bu todqiqat iigiin mithiim miiqayiss materialidir. Shapiro et al. (2021) mBERT-in tiirk dilindo
hal daxil olmaqla miixtolif morfosintaktik xiisusiyyatlori 0yrons bildiyini gostormisdir. Bundan basqa,
Goldman vo Tsarfaty (2022) morfoloji tapsiriglarin tadqiqindas tiirk dilini ayrica tipoloji dil kimi daxil
etmislor. Bu fakt Azorbaycan dili li¢lin belo bir eksperimental dizayn1 miimkiin edir:

Tiirk dili — model iigiin daha ¢ox ragoamsal resurs

Azarbaycan dili — daha az resurs

Sonra sual belo qoyula bilor: Tiirk dilindo dyronilmis morfoloji reprezentasiya Azorbaycan dilinds hal
kateqoriyasina transfer oluna bilormi? Bu, golocok todqigat {i¢lin xiisusilo maraqli cross-lingual
transfer problemi yaradir. XLM-R kimi ¢oxdilli modellorin moagsadi do dillorarasi reprezentasiyanin
miioyyan daracads timumilasdirilmasidir (Conneau et al., 2020).

Belolikla, tiirk-Azorbaycan dil ciitii rogomsal tipologiya baximindan ¢ox perspektivlidir.

Moahdudiyyatlor
Tadqgigatin osas mohdudiyyati Azorbaycan dilindo yiiksok keyfiyyatli, boyiik hocmli, ol ilo morfoloji
anotasiya edilmis korpuslarin azligidir.

Moveud UD Azerbaijani-TueCL treebank-1 bu baximdan miihiim baslangic olsa da, onun 6l¢iisii cox
kicikdir.

Ikinci problem modelin noticasi ilo dil¢ilik biliklerinin eynilosdirilmomosidir. Bir modelin hal etiketini
yliksok daqiqliklo prognozlagdirmasi onun “hal kateqoriyasini insan kimi baga diisdilyiinii” avtomatik
sokildos siibut etmir.
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Ucgiincii problem subword tokenlosdirmoadir (sdzlorin daha kigik hissoloro boliinmasi). Morfoloji
cohotdon zongin dillordo s6zlin qrammatik informasiya dasiyan hissolorinin bir ne¢o tokeno
parcalanmasi modelin morfoloji reprezentasiyasina tosir edoa bilor. Token-free modellor bu problemin
alternativ holli kimi nazardon kegirilo bilor (Clark et al., 2022; Xue et al., 2022).

Natica

Aparilmis nazori-metodoloji tohlil gostorir ki, hal kateqoriyasmin siini intellekt torofindon avtomatik
taninmas1 miiasir roqomsal dilgiliyin perspektivli istigamatlorindon biridir. Miiasir tadqiqatlar mBERT
vo XLM-R kimi Transformer modellorinin morfosintaktik xiisusiyyatlori, o ciimlodon hal
kateqoriyasin1 miioyyan soviyyado daxili reprezentasiyalarinda kodlasdirdigini gostorir (Acs et al.,
2023; Shapiro et al., 2021).

Bununla yanasi, morfoloji zongin dillor {i¢lin problem sadaco “hal sokilgisini tapmaq”™ masalosi deyil.
Daha fundamental problem hal formasimin sintaktik va semantik kontekstlo alagasinin
modellasdirilmasidir.

Azorbaycan dili bu istiqgamotdo xiisusi maraq dogurur. Aqgqliitinativ morfoloji qurulus, ¢coxsayli sokilgi
kombinasiyalar1 vo hal miinasibatlorinin morfoloji sokildo ifadosi onu siini intellekt iigiin maraql
todqgiqat obyekti edir.

Hal kateqoriyasiin tiirk dillori daxilindo struktur-tipoloji arasdirmalar1 bu istigamatin klassik dilgilik
bazasin1 toskil eda bilor (Gahramanova, 2020).

Rogomsal torafdon iso Universal Dependencies vo UniMorph kimi layihslor Azarbaycan dilinin diinya
dillori ilo miiqayisali sokildo modellosdirilmasi iigiin metodoloji baza yaradir (de Marneffe et al., 2021;
Batsuren et al., 2022).

Natica etibarilo, golocok tadqiqatlarin osas istiqamati Azarbaycan dili liclin boyiik, yiiksak keyfiyyatli,
morfoloji va sintaktik cahatdan 2l ilo anotasiya edilmis korpusun yaradilmasi:, homin korpus tizorindo
mBERT, XLM-R va token-free modellarin miiqayisali test edilmasi vo hal kateqoriyasinin morfoloji,
sintaktik vo semantik soviyyolords avtomatik taninmasinin qiymatlondirilmasi olmalidir.

Bu istigamot yalniz Azorbaycan dilinin kompiiterlosdirilmosi baximindan deyil, hom do az resurslu vo
aqqliitinativ dillorin siini intellekt sistemlorindo reprezentasiyasinin dyronilmasi baximindan beynolxalq
ohomiyyat dasiya bilor.
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O. Henri (Uilyam Sidni Porter) yaradicihginda milli-madani
kimlik vo universal insani dayoarlarin qarsiliqgh slagasi

Yegana Alaskarova

Xiilasa. Maqgalo O. Henrinin segilmis hekayalarinda milli-madani kimliklo universal insani dayarlorin
qarsiligh alagasini arasdwrir. Tadgigqatin asas tezisino gora, yazigimin humanizmi madani forqlorin
aradan qaldirimasina deyil, konkret sosial miihitda insanin monavi dayarinin yenidon taninmasina
asaslanwr. Arasdirma “Milad hadiyyasi”, “Son yarpaq”, “Kafeda kosmopolit” va “Polis vo himn”
hekayalarinin yaxin oxusu, miiqayisali sarhi va narrativ-etik tohlili ilo aparilir. Naticalor gostorir ki,
Milad hadiyyasi, sahar sonat¢i icmasi, dogma yera baglhliq va xeyriyyacilik institutlart iimumbagari
mazmunun badii ifada vasitalorino c¢evrilir. Gozlanilmaz sonluq personajlarin ilkin sosial
qiymatlondirilmasini doayisdirorak fodakarliq, qaygi va loyaqgatin alternativ meyarlarini iiza ¢ixarir.
Bununla bela, manavi niyyat biitiin hekayalords sosial manealori dof etmir. Maqgalanin elmi téhfasi O.
Henrinin humanizmini yalniz nikbin fadakarliq motivi ilo deyil, qayginin imkanlari va mahdudiyyatlaori
arasindaki gorginliklo izah etmasidir. Secilmis moatnlor asasinda timumilagdirma aparilr; oxucu
reaksiyalari haqqinda empirik natica irali siiriilmiir.
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National and Cultural Identity and Universal Human Values in
the Works of O. Henry (William Sydney Porter)

Yegano Alaskarova

Abstract. This article explores the interplay between national-cultural identity and universal human
values in selected short stories by O. Henry. According to the central thesis of the study, the author’s
humanism is based not on erasing cultural differences, but on the reaffirmation of a person's moral
worth within a specific social milieu. The investigation is conducted through a close reading,
comparative commentary, and narrative-ethical analysis of the stories "The Gift of the Magi," "The
Last Leaf," "A Cosmopolite in a Cafe," and "The Cop and the Anthem". The findings demonstrate that
a Christmas gift, an urban artist community, attachment to one's homeland, and charitable institutions
become artistic vehicles for expressing universal meaning. The twist ending alters the initial social
evaluation of the characters, bringing to light alternative criteria for self-sacrifice, care, and dignity.
Nevertheless, moral intent does not overcome social barriers in all stories.
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The scholarly contribution of the article lies in interpreting O. Henry’s humanism not merely through
the motif of optimistic sacrifice, but through the tension between the possibilities and limitations of
care. A generalization is drawn based on the selected texts; no empirical conclusion is posited
regarding reader reactions.
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Giris

O. Henrinin hekayslorinds insanin doyari ¢ox vaxt onu tanimaq {giin istifado edilon ilk meyarla {ist-
isto diigmiir. Bazarda yararsiz goriinon hodiyys sevginin an dolgun ifadasing, ugursuz sayilan rossamin
goriinmoayon zohmoti insan hayatini qoruyan sonato c¢evrilir. Bunun oksino, 6z hoyatini doyigsmok
istoyon evsiz adamin monovi doniisii onu cozadan xilas etmir. Bu miixtalif sonluglar yazigmin
humanizmini sadoco “yaxsiliq qalib golir” hokmiino endirmoyos imkan vermir. Hekayolor insan1 hom
yaxin miinasibatlor igarisindo, hom do onu qobul edon vo ya konarlagdiran sosial miihitlo birlikdo
qiymatlondirmayi tolob edir.

Mo6vzunun nazari ¢atinliyi “milli-madani” va “universal” anlayislarinin iki ayr1 mona sahasi kimi qobul
edilmosindon yaranir. Belo yanasmada Nyu-Yorkun kii¢alori, Milad ononasi vo personajlarin danisiq
xlisusiyyatlori yerli kolorito, sevgi va morhamat isa hamin koloritdon kanarda yerloson timumi ideyaya
cevrilir. Lakin O. Henrids bu ayrilma matnin qurulusunu zsif izah edir. Hodiyyonin etik monasi mohz
bayramda hadiyye vermok gdzlontisi ilo; loyaqat problemi mohz yardimin hansi sortlorlo gdstorilmasi
ilo; monsubiyyat hissi iso mohz dogma yerin bagqast torafindon qiymatlondirilmasi ilo goriindir.

Milli-madani kimlik bu moqalods biitiin amerikalilara aid doyismoz xarakterlor toplusu kimi basa
diistilmiir. Anlayis secilmis hekayolordo tosvir olunan Amerika sohor hoyatinin mokanlarini, sosial
davranis qaydalarmi, dini-bayram yaddasini vo yerli monsubiyyot formalarini shato edir. Appiahin
(2018) kollektiv  kimliklorin daxili miixtolifliyine vo onlarin osaslandirildiglr tosovviirlorin
ziddiyyotlorino ydnolon miizakirosi bu anlayis1 sabit mahiyyot kimi gobul etmomoyo imkan verir.
Amerika modoniyyatinin matnlordoki tomsili coxsasli vo sosial baximdan geyri-borabar gohor tocriibosi
soviyyasinds aragdirilir.

Universal insani dayorlor do biitiin moadoniyyatlorin eyni davranisi eyni sokildo qiymatlondirdiyi
iddiasin1 ifads etmir. Burada s6hbat basqasinin hoyatina qaygi, soxsi loyaqstin taninmasi, qarsiliqh
mosuliyyat vo fodakarligin miixtolif modoni miihitlordo miizakirs edilo bilon etik mozmunundan gedir.
Morosanunun (2018) giindslik kosmopolit miinasibotlordo etnik monsubiyyotin miirokkob rolunu
arasdirmasi yerli bagliligla forqliliyo aciq miinasiboti sado okslik kimi qurmamaga istiqgamot verir.
Onun miqrasiya miihitino dair naticalori O. Henrinin personajlari haqqinda tarixi siibut deyil; burada
miiqayisali sorh liclin anlayis ¢orgivosi kimi istifads olunur.

Azarbaycan odabiyyatsiinasligi ilo alaqo do mexaniki bonzotma {izorinds qurulmur. Sliyevanin (2026)
tirk tarixi romaninda milli tarix vo badii toxoyyiiliin olagesini aragdirmasi madoni kimliyin badii
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vasitalorlo qurulmasi problemini giindoms gatirir. Cobanovun (2025) “Koroglu” eposunda Giirciistanla
bagli motivlora hosr edilmis todgigatt milli adobi matnin basqa xalglarla miinasibotlori do ifado edo
bildiyini gostoron miiqayiso istigamati toqdim edir. Bayramovanin (2026) satirik dil haqqinda
arasdirmasi iso sosial gqiymoatlondirmonin dil vo ironiya vasitasilo doyisdirilmosi mosalasino yerli elmi
kontekst yaradir. Bu islor O. Henri haqqinda birbasa siibut kimi deyil, mévzunun Azarbaycan elmi
miihitinds nozari slagolorini miisyyasnlosdirmak ticiin istifads olunur.

Tadqiqat ii¢ suala cavab axtarir: se¢ilmis hekayslordo madoni monsubiyyast hansi giindslik tocriibslor
vasitosilo qurulur; homin tocriibalor universal etik mazmuna neco acilir; gozlonilmoaz sonluq sosial
statusla monovi doyor arasindaki miinasiboti hansi hallarda yenidon miioyyonlosdirir? Moqalo bu
suallar1 “etik gorliniirlik™ anlayis1 otrafinda birlosdirir. Anlayis personajin basqasinin qaygisina vo
diggatine layiq insan kimi taninmasini bildirir; ayrica 6l¢ma alati va ya artiq tesdiglonmis nazari model
deyil.

Metodlar
Tadqgiqatin material va sarhadlori

Aragdirma keyfiyyot yoniimlii odobi tohlildir. Material kimi The Four Million toplusundan “The Gift of
the Magi”, “A Cosmopolite in a Café” vo “The Cop and the Anthem”, The Trimmed Lamp toplusundan
1so “The Last Leaf” secilmisdir. Moatnlorin Project Gutenberg nosrlori osas gotiiriilmiisdiir (Henri,
1906/2001, 1907/2003). Azarbaycan dilinds islodilon hekays adlari orijinal adlarin bu maqals iiglin
gobul edilmis qarsiliglaridir; konkret Azarbaycan nosrinin torciimagisi vo terminologiyast haqqinda
iddia irali siirtilmiir.

Se¢im moqsadlidir: iki matn qaygmin vo fodakarligin miisbat naticasini, biri yerli baglliqla diinya
votondagligr iddiasmin ziddiyyotini, digori iso monavi doyisikliklo sosial konarlagdirmanin
toqqusmasimni tohlil etmoyo imkan verir. Buna goro korpus yalniz oxsar notico veran moashur
hekayslordon ibarot deyil. Bununla bels, dord hekays yaziginin biitiin yaradiciligini, xiisusilo
sohordonkonar movzularimi tam tomsil etmir. Moqalonin baslhigindaki genis problem se¢ilmis matnlor
¢ar¢ivasinda hall edilir.

Tahlil proseduru

Hor hekayoado avvolco modani isaralor miioyyonlosdirilmisdir: mokan adlari, bayram vo dini motivlar,
peso vo dolanisiq miinasibatlori, danisiq torzi, yardim vo monsubiyyot haqqinda tosovviirlor. Sonra
personajm ilkin toqdimati onun sonradan iizo ¢ixan davranisi ilo miiqayiso edilmisdir. Ugiincii
morhaloda sonlugun avvalki epizodlarin monasini neco doyisdirdiyi arasdirilmisdir. Tohlil vahidi ayrica
sOziin tokrarlanmasi deyil, qorar, miinasibat va qiymatlondirmanin dayisdiyi sohnadir. Statistik tezliklor
vo oxucu sorgular1 hesablanmamisdir. Haroutyunian vo Haroutyunianin (2022) O. Henri hekayolorinds
epitetlorin lingvopoetik roluna dair aragsdirmasi s6z sec¢imi ilo osarin estetik togkilinin olagosini nozora
almaga osas verir. Bu moqalodo iso osas diqgot homin dil toskilinin daxilindo personajin etik
giymotlondirilmasine yonoldilir.

Narrativ-etik oxu hekayo danisanin qiymoatlondirmasi ilo mogqalonin sorhini forqlondirir. Phelanin
(2017) noqli miioyyon auditoriyaya yonolon mogsadli foaliyyot kimi izah etmosi hadisalorin
togdimatinin etik qiymatlondirmani neco istiqgamotlondirdiyini arasdirmaga imkan verir. Fernandez-
Quintanillanin (2020) empirik oxucu arasdirmasi iso narrativ empatiyanin moatnlo yanasi oxucu amillori
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ilo do bagh oldugunu gostorir. Bu moaqalo hekayalorin etik diggots ¢agirismi tohlil edir, onlarin biitiin
oxucularda eyni psixoloji tosir yaratdigini siibut etmir.

Lamontun (2018) taninma bosluglar1 vo damgalanmanm azaldilmasi haqqinda yanagmasi sosial dayarin
kimlors aid edildiyini sorh etmok {i¢iin istifads olunur. Galak, Givi vo Williamsin (2016) hadiyyovermo
haqqinda icmali iso veronin se¢im meyar1 ilo alanin hoadiyyodon faydalanma meyarinin forqlono
bildiyini gostorir. Bu perspektiv “Milad hadiyyesi”ndo ogyanin praktik yararliligi ilo miinasibatin
monavi doyarini ayirmaga komok edir. Miiasir sosial-psixoloji naticolor adabi personajlarin motivlorini
tosdiqloyon empirik molumat kimi qobul edilmir.

Naticalor
Miidriklarin hadiyyasinds bazar qiymati vo miinasibatin dayari

“Milad hadiyyasi”nda Milad soxsi sevginin ifadasini sosial gozlontiya gevirir: sevilon insana hodiyya
almmalidir. Della vo Cimin yoxsullugu bu gozlontini yerine yetirmoak iiglin vasitolori mohdudlasdirir.
Matnin baglangicinda pulun doqiq hesablanmasi vo giindalik xarclorin agirligi miinasibotin maddi
sortlorini gostarir. Sevgi iqtisadi voziyyatdon konarda tosvir edilmir; homin voziyyat sevginin hansi itki
hesabina ifado olundugunu miioyyonlosdirir (Henri, 1906/2001, “The Gift of the Magi”).

Dellanin sagini, Cimin saatin1 satmasi qarsiliqli fodakarliq yaradir, lakin bu simmetriya osyalarin
funksiyasini pozur. Saat zonciri saatdan, daraqlar iso sagdan ayri diisiir. Praktik istifado baximindan
hadiyyalor ugursuzdur; miinasibat baximindan hor biri garsi torofin no godor 6nomli oldugunu agiqlayir.
Burada universal etik mazmun hadiyyonin madoni formasindan ayrilmir. Mohz Milad alig-verisi vo
bayram borcu asyanin qiymatini miinasibatin doyori ilo qarsilasdirmagq iigiin siijet soraiti yaradir.

Galak vo homkarlarmin (2016) ¢ar¢ivasi hadiyyonin toqdimat anindaki tesiri ilo sonraki praktik
faydasini forqlondirir. O. Henrinin hekayasi bu forqi daha miirokkaeb etik voziyyoto cevirir: Della vo
Cim qars1 torofin istifado edo bilocoyi ogya segsolor do, bir-birindon xobarsiz verdiklori qorarlar homin
istifadonin asasii aradan qaldirir. Hekayoni miiasir hadiyyaverma sshvlorinin sade niimunasi saymaq
olmaz. Sonluqda ugursuz aligdan ¢ox, hor iki personajin basqasinin arzusu namins 6z qiymatli
osyasindan imtina etmosi 6no ¢ixir. Hadiyyonin miinasibatdoki doyori onun dorhal istifads edilo
bilmasindan iistiin tutulur.

Hekayo danisanin miidriklor haqqinda dini istinadi bu doniigiin osas vasitosidir. Miladin xristian
yaddas1 qorunur, amma midriklik bahali hadiyyonin ugurlu se¢imi ilo deyil, basqasina verilon doyorlo
olagolondirilir. Buna goro motni yalniz dini tosdiq vo ya tamamils diinyavi sevgi ohvalati kimi oxumaq
onun ikiqat monasini daraldir. Madoni onono oxlaqi qiymotlondirmonin dilini verir; personajlarin
horakati is9 hamin qiymatlondirmanin mozmununu dayisir.

Bu natica yoxsullugun romantiklasdirilmasi ilo qarigdirilmamalidir. Sonluq ailonin galirini artirmir vo
maddi ehtiyaclari aradan qaldirmir. Monavi miidriklik iqtisadi problemin halli deyil. Hekaya sosial
ugurla insan doyorinin eyni olmadigini gostarir, lakin oxucudan mohrumiyysti arzuolunan hoyat soraiti
kimi qobul etmayi tolob etdiyi noticasi ¢ixarilmir. Fodakarligin monasi onun real xorcinin goériinmasi ilo
giiclonir.

43



Journal of PHILOLOGICAL STUDIES / 1(4), 2026

Son yarpaqda sonatci kimliyi vo saxsi qaygi

“Son yarpaq’da Qrinvig-Villic sonat¢i hoyatinin konkret mokanidir: miinasib kirayo, emalatxana,
modello islomoak vo sifarigli rosm giindalik dolanigig: togkil edir. Syu vo Consinin miixtolif Amerika
statlarindan golmasi gohar icmasmin tokco dogum yering asaslanmadigint gostorir. Onlarin yaxinlhigi
ortaq maraq vo birgs yasayis vasitasilo yaranir. Kimlik burada hazir monsubiyyatin sadoce qorunmasi
deyil, sohordo miinasibatlor qurmagq tocriibasidir (Henri, 1907/2003, “The Last Leaf™).

Bermanin ilkin toqdimati sonst ugursuzlugu vo kobud goriiniis otrafinda qurulur. Hekays bu
qiymatlondirmeni darhal lagv etmir: onun boyiik asar yaratmaq arzusu ils giindolik foaliyyasti arasindaki
mosafoni saxlayir. Sonradan moalum olan yarpaq rosmi hamin melumatlari yenidon meonalandirir.
Ugursuz rossamin ustalig1 niifuz qazanmagq vasitosina deyil, basqa insanin yasamaq imidini qorumaq
imkanina g¢evrilir. Sedevr ictimai s0hrato goro deyil, hekayos daxilindo basqasinin hoyatina gostordiyi
tosira gora taninir.

Osas qarsilasma sonatin estetik doyori ilo etik funksiyasi arasindadir. Yarpagin hoqiqi yarpaq kimi
gobul edilmasi vizual ustaliq tolob edir; onun monasi iso miisllifinin qaygisi bilinonadok tam agilmur.
Belaliklo, texniki bacariqla manavi masuliyyat bir-birini tamamlayir. Bununla belo, Bermanin horakati
onun 6liimii ilo miisayiot olunur. Xilasin badii tasiri sevinc va itkinin eyni anda goriinmosindon dogur;
sonluq biitiin istirak¢ilara eyni miikafat: vermir.

Consinin sagalmasi yalniz mocilizovi rosmls izah edilo bilmoz. Motn Syunun davamli qullugunu vo
hokimin miisahidosini do saxlayir. Buna goro yarpagi tibbi yardimin ovozi kimi deyil, badii siijetdo
timidin yenilonmosi vasitosi kimi oxumaq daha doqiqdir. Qayg1 bir gohromanin son horokatindon ibarat
deyil: Syu giindslik omak sarf edir, Berman xiisusi tohliikoni iizorino gotiirlir. Sonlugun giiclii tosiri
giindslik qullugu goériinmoaz etmomalidir.

Bu hekayodo timumbosori mozmun sohor sonatgi icmasinin peso miinasibatlori i¢orisindon yaranir.
Kimlik insanlart yalniz bir-birindon ayiran slamot deyil; konkret bacariq basqasina komok etmok
imkanin1 da mioyyonlosdirir. Berman rossam oldugu {i¢ciin homin qaygi formasini yarada bilir.
Appiahim (2018) kimlik haqqinda miizakirasi ilo slagado, personajin sonat¢i kimi maonasini yalniz ugur
vo sOhrot statusuna endirmok olmaz. Maqalonin sorhina gors, sonluq bu kimliyi mosuliyyatli foaliyyot
vasitasile yenidon qiymatlondirir.

Kafeds kosmopolitds diinya vatondashgi vo dogma yer

“Kafedo kosmopolit” milli-moadoni bagliligin universal baxigla olagosini birbasa problemo ¢evirir.
Koqglan diinyan1 yaxs1 taniyan, olkolor vo gohorlor arasinda sorbast horokot edon insan kimi danigir.
Onun c¢ixis1 cografi masafalori kicildir, soxsi tocriibosini diinya miqyasina yayir. Kafenin miixtalif
modoni isaralorlo dolu miihiti bu togdimata uygun goriinlir. Lakin genis soyahot tocriibosi 0zii-
Ozllyiinds etik kosmopolitliyin siibutu olmur (Henri, 1906/2001, “A Cosmopolite in a Cafe”).

Sonlugda garsidurmanin dogma yer haqqinda deyilonlora goro bas verdiyi molum olur. Diinya
votondashgi iddias1 kigik yerli monsubiyyot qarsisinda sinaga ¢okilir. Bu monsubiyyot dovlot vo millot
soviyyosindon forqli olaraq konkret yasayis yeri ilo baglhdir. Odur ki, epizodu avtomatik sokildo
millotcilik haqqinda yekun hokma ¢evirmok diizgiin olmaz. Hekayonin gostordiyi daha daqiq mosalo
0ziinii sarhadlordon azad sayan insanin emosional yaddasinda yerli baghiligin davam etmosidir.
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Morosanunun (2018) kosmopolit alagalorlo etnik mansubiyyatin bir-birini miitloq istisna etmodiyini
gostaron tohlili bu epizod li¢lin miiqayise imkani yaradir. Hekayodos iso konkret masalo etnik miqrasiya
deyil, dogma yers sodaqgotlo 6ziinii diinya votondasi kimi togdim etmoyin miinasibatidir. O. Henrinin
personajinda ironiyanin hodafi dogma yeri sevmoyin 6zii deyil, soxsi bagliligini inkar edon iddia ilo
sonraki davranig arasindaki uygunsuzluqdur. Sorhimizo gora, etik kosmopolitlik 6z koklorini
unutmaqdan ¢ox, onlara bagli qalarkon basqasina neco miinasibot géstormok mosalosidir.

Hekayo danisanin voziyyoti do diqgotolayiqdir. O, rastlasdigi adami ovvolcodon qurdugu diinya
vatondasi tosovviiriine uygun qiymsotlondirir. Son hadisa tokco personajin iddiasini deyil, miisahidoginin
ilkin tosnifatin1 da pozur. Belsliklo, gozlonilmoz sonluq bir soxsin saxtakarligini ifsa etmokdon daha
genis funksiya dasiyir: basqasinin kimliyi haqqinda erkon vo goti gqorarin mohdudlugunu gdéstorir. Etik
goriiniirlik burada insanin bayan etdiyi mdvgelo deyil, 6ziina toxunan voziyyatdoki davranist ilo
yoxlanilir.

Polis vo himnds layaqat va sosial kanarlasdirma

“Polis vo himn”da sohor kimliyi mokan iizorinde horokat etmak hiiququ ilo yanasi, homin mokanlarda
neco gobul olunmaqla miisyyonlosir. Soupi restoran, kiico vo kilso otrafinda miixtolif sosial
qiymatlondirmalorlo qarsilasir. Geyimi onu bir mokandan kenarlasdirir; davranislar ise bazon polis
torofindon gozladiyinin oksino yozulur. Matn sosial taninmanin yalniz insanin niyystindon asili
olmadigini gdstarir (Henri, 1906/2001, “The Cop and the Anthem”).

Soupinin hobsxanaya diismok istoyi paradoksal goriiniir, lakin siijet onu qisda sigiacaq axtarist ilo
olagoalondirir. Xeyriyyo yardimina miinasibat do sadoco minnatdarsizliq kimi toqdim edilmir: personaj
yardimi soxsi hayatina miidaxilo vo algaldilma ils bagh diisiiniir. Burada qayginin oxlaqi doyari yalniz
verilon yemok vo yatagla Ol¢lilmiir. Yardim alan insanin 6zal sorhadlori vo loyaqoti do miinasibatin
torkib hissasidir. Bu, ehtiyaci olan insan1 passiv marhomat obyektina ¢cevirmayon humanist sualdir.

Lamontun (2018) taninma bosluglar1 hagqinda yanasmasi matnin bu torafini aydinlasdirir. Geyim vo
mokan davranigi insanin kim oldugu haqqinda tosnifata ¢evrilir; homin tosnifat onun monavi niyyotinin
goriinmosini mohdudlasdira bilar. Sopinin daxilinds bas veran doyisiklik ona sosial etibar gazandirmur.
Lakin hekayanin epizodlar biitiin tarixi Nyu-York polisinin vo xeyriyyo qurumlarinin faktiki foaliyyati
haqqinda imumi molumat sayilmamalidir. Tohlil sosial taninmanin badii sakilde qurulan montiqini izah
edir.

Kilsadon golon himn Soupinin ke¢gmisini vo avvalki arzularini yada salir. Dini-modoni yaddas burada
insanin 6ziinli yenidon diislinmasi {li¢iin vasitadir. Personaj islomak vo hoyatin1 doyismok qorarmna galir,
lakin mohz homin anda saxlanilir. Sonluq soxsi niyyatls institusional qiymatlondirms arasindaki ayriligi
koskinlogdirir. “Milad hadiyyasi’nds son malumat monavi doyeri tanidirsa, bu hekayods monovi doniis
basqa insanlar torafindon taninmadan qalir.

Bu forq iimumi humanizm tezisini zoiflotmir, onu daha tolobkar edir. Insan loyaqotini miidafio etmok
iclin yalniz fordi yaxsiigin movcudlugunu gostormok kifayot deyil; homin yaxsiligin taninmasina
mane olan miinasibotlor do goriinmoalidir. O. Henrinin se¢ilmis motnlorindo universal doyor bozon
hoyata kecirilon horokot, bozon iso gergoklosmoyon tolob soklindo ifado olunur. Soupinin hekayosi
ikinci formanin an aydin niimunasidir.
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Miizakira
Madani konkretlik va universal etik mana

Tohlil olunan hekayslordo universal mona moadoni xiisusiyyetlorin azaldilmasi ilo yaranmir. Milad
hadiyyasi, sonotci emalatxanasi, kafedoki soyahot sohbati vao kilsa himni har biri etik masalonin bag
verdiyi konkret soraiti qurur. Bu isaralori ¢ixarmaq hekayslorin yalnmiz koloritini deyil, qorarlarin
sababini vo manasini da doyisdirar. Fodakarligin qiymati hansi agyanin satildigindan, gaygmin formasi
hans1 bacarigin mévcudlugundan, monsubiyyatin sinagi iso hansi yers toxunuldugundan asilidir.

Appiahin (2018) kimlik kateqoriyalarinin ziddiyystlorini aragdirmasi se¢ilmis hekayolordo yerli
tacriiboni biitdv millotin doyismoaz xarakteri kimi toqdim etmomayas istiqamat verir. Ails, pese ¢evrasi,
dogma qosaba vo sohar miixtalif bagliliq soviyysloridir. O. Henrinin maragi bu soviyyelorin giindalik
miinasibatlorde neca qarsilagsmasina yonolir. “Milli-modoni kimlik™ anlayisi homin forqglori bir vahid
Amerika xarakteri altinda itirmomolidir.

Buradan modoni tomsilin sorhadi do aydinlasir. Secilmis korpusda gaygi1 vo loyaqgot hagqinda giiclii
cagirisin olmasi yaziginin hor bir matninds biitiin etnik, irqi vo gender mdvqelarinin eyni doracodo
ohato edildiyini gostormir. Dord hekayodon biitiin yaradiciliga belo hokm ¢ixarmaq metodoloji
baximdan osassiz olar. Universal etik mozmun burada tam sosial tomsilin siibutu deyil, konkret
situasiyada basgasina yonolon masuliyyastin sorhidir.

Gozlonilmaz sonlugun etik funksiyasi

O. Henri sonlugunu yalniz oxucunu toacciiblondiron texniki vasito kimi izah etmok kifayot etmir.
Sec¢ilmis motnlordo sonluq avvalki giymotlondirmonin meyarimi doyisir. Hodiyyoni maddi yararliliqla,
rossami sOhroatlo, diinya votondasini soyahot coxlugu ilo qiymatlondirmok natamam goriiniir. Soupinin
hekayosindo iso natico oxucunun manovi dayisiklikdon dorhal sosial gobul gdzlontisini pozur. Hor
halda son molumat avvolki monani yenidon nozardon kegirmoys mocbur edir.

Bu mogqalonin “etik gdriiniirlik” anlayist homin yenidon baxis1 doqiglosdirir. Della vo Cim bir-birino
verdiklori doyarlo, Berman gecikmis sokildo molum olan qaygist ilo goriiniir olur. Koqlanin iddias1
davranis1 qarsisinda yenidon qiymatlondirilir. Soupi iso oxucuya agilan daxili doyisikliklo sosial
miihitin onu tanimamasi arasinda qalir. Demoali, goriiniirliik homiso hekayo diinyasmin biitiin
istirak¢ilari Ti¢iin eyni deyil: oxucunun bildiyini personajlar va institutlar bilmayas bilar.

Fernandez-Quintanillanin (2020) empirik arasdirmasi ilo alagodo, bu qurulus empatik oxu {i¢iin imkan
yaradan narrativ sorait kimi sorh edilo bilor. Lakin imkanla faktiki tosir eynilogdirilmir: motnin
xiisusiyyatlori vo oxucunun mdévqeyi birlikdo nozoro alinmalidir. Phelanin (2017) ritorik yanasmasi
sonlugun auditoriyanin avvalki qiymotlondirmasini yenidon diisiinmaya neco yonoltdiyini izah etmok
tiglin olverislidir. Burada motnlorin etik potensiali miizakiro edilir; onlarin oxunmasinin avtomatik
sokildo daha odalotli davranis yaratdigi naticosi irali stiriilmiir.

Azarbaycan elmi konteksti va tohlilin mohdudiyyatlori

Bayramovanin (2026) satirik dilo yanasmasi ilo O. Henrinin ironiyasi arasinda qurulan slago janrlarin
eyniliyi deyil, giymotlondirmanin dil vasitasilo doyismasi saviyyesindadir. Azarbaycan satirik poeziyasi
ilo Amerika sohor hekayasi forqli tarixi vo estetik sistemlors aiddir. Oliyevanin (2026) arasdirmasi da
tarix vo kimliyin badii qurulmasi barads miiqayiss suali verir; O. Henrinin hekayslorini tarixi roman
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kateqoriyasina daxil etmir. Cobanovun (2025) tadqiqgati ilo alaqo iso milli matnin bagqa modoniyyatlors
aclq miinasibatlori ifado eds bilmasi ¢arcivasinds saxlanilir. Birbasa tosir, manba slagasi vo ya eyni
poetika iddia edilmir.

Aragdirmanin mohdudiyyoti mogsodli se¢ilmis dord hekayonin yaxin oxusuna osaslanmasidir. Tohlil
yazi¢inin miixtolif dovrlorini miiqayiso etmir, Azorbaycan torciimolorinin sistemli korpusunu aragdirmir
vo oxucu reaksiyalarimi 6lgmiir. Sonraki todqiqatlar gohor vo regional mévzulu hekayslori miiqayise
etmaklo monsubiyyatin bagqa formalarimi aydinlasdira biler. Torciime aragdirmasi ise dini alliiziyalarin,
danisiq xiisusiyyatlorinin va ironik qiymotlondirmalorin Azarbaycan dilinds necs qorundugunu konkret
nogrlor osasinda yoxlaya bilor.

Natica

O. Henrinin se¢ilmis hekayoalorindo milli-madoni kimlik universal insani doyarlorin ifado olundugu foal
miinasibotlor miihitidir. Milad ononosi fodakarligin, sonot¢i icmasi qayginin, dogma yero bagliliq
monsubiyyatin, xeyriyya vo polis miinasibatlori iso loyaqgatin badii sinagini toskil edir. Universal mona
homin xiisusiyyatlorin itirilmosi ilo deyil, onlarin igorisindo insanin hansi doyarlo tanindigi suali ilo
yaranir.

Magqalanin asas naticasi humanizmin iki istiqgamatinin birlikde nazars alinmasidir. Bir istigamotdos soxsi
miinasibat vo masuliyyat sosial statusdan daha giiclii monovi meyar yaradir; digor istigamatds insanin
daxili doyismasi onun sosial gobuluna zomanot vermir. G6zlonilmoz sonluq bu forqi agaraq oxucunun
ilkin gqiymatlondirmasini yenidon qurur. Belo oxuda O. Henrinin badii diinyas1 yalniz sevginin vo
fodakarligin tesdiqi deyil, insan1 gdrmak, ona doyor vermak vo hamin dayarin taninmasina mane olan
sortlori anlamaq haqqinda diislinco mokanina gevrilir.
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Abstract. Generative artificial intelligence can produce fluent language whose factual reliability is
difficult for learners to judge. University English teaching therefore needs tasks that connect oral
communication with explicit evaluation of evidence. This conceptual article develops a verification-
centred model for undergraduate English as a foreign language instruction through a focused
narrative synthesis of 13 purposively selected publications. The sources connect language education,
Al literacy, hallucination, trust in automation, review methodology, and regional scholarship. The
synthesis distinguishes opportunities for language production from evidence of independent judgement
and translates that distinction into a six-stage classroom cycle: initial judgement, claim identification,
source verification, peer challenge, oral reconstruction, and reflection. The principal outputs are an
implementable lesson sequence, a proposed analytic assessment rubric, and a protocol for subsequent
empirical evaluation. The model requires supported, unsupported, and contradicted claims to be
distinguished, while assessment separates speaking performance from evidence use and confidence
calibration. Its proposed contribution is the integration of claim-level verification, peer dialogue, and
an Al-free transfer task within one instructional design. No classroom intervention was conducted, and
no learning gains are reported. The framework offers testable propositions about how verification
activities might support evidence-based speaking, with limitations concerning source selection,
language proficiency, teacher workload, and measurement validity.
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Universitetdd ingilis dili darslorinds stini intellektin sohvlorinin
yoxlanilmasi v siibutlara ssaslanan danisiq

ilkans Omirova

Xiilasa. Generativ siini intellekt salis matn yarada bilsa da, bu matnin faktoloji etibarliligini
qiymoatlondirmak oyrananlar iigiin ¢atin ola bilor. Buna goéra da universitetds ingilis dilinin tadrisinda
sifahi iinsiyyati siibutlarin aciq sakilda qiymatlondirilmasi ila alagalondiran tapsiriglara ehtiyac vardir.
Bu konseptual maqalada magsadyonlii sakildo segilmis 13 nagsrin fokuslagdiriimis narrativ sintezi
asasinda bakalavriat saviyyasinda ingilis dilinin xarici dil kimi todrisi iigiin yoxlamaya asaslanan
model hazirlanir. Monbalor dil tahsili, siini intellekt savadliligi, siini intellektin yanly moalumat
yaratmasi, avtomatlagdirmaya etimad, icmal metodologiyasi va regional elmi tadgiqgatlar
alagalondirir. Sintez dilin sifahi istifadasi ii¢iin yaranan imkanlarla miistaqil miihakimanin
gostoaricilorini forqlondirir va bu forqi altimarhalali dars dovriina ¢evirir: ilkin miihakimoa, iddialarin
miiayyanlasdirilmasi, monbalor vasitasila yoxlama, taloba yoldaslarinin tonqidi suallar, sifahi sakilda
yenidan qurma va refleksiya. Osas naticalor tatbiq oluna bilon dars ardicilligindan, taklif olunan
analitik giymatlondirma rubrikasindan va sonrakt empirik qiymatlondirma tigiin protokoldan ibaratdir.
Model siibutlarla dastoklonon, dastoklonmayon va siibutlarla ziddiyyat taskil edan iddialarin
forqlondirilmasini talab edir. Qiymatlondirmadas isa danisig bacarigi, siibutlardan istifada va aminlik
saviyyasinin siibutlarin giictina uygunlugu ayri-ayriligda nazordon kecgirilir. Modelin taklif olunan
tohfasi hor bir iddianin yoxlanilmasini, talabalararasi dialoqu va oyranilon bacariglarin yeni tapsiriga
tatbiqini nazorda tutan, siini intellektdon istifado edilmadon yerino yetivilon tapsirigr vahid tadris
modelinda birlosdirmoasidir. Sinif soraitinda miidaxilo aparilmamis va talim nailiyyatlorinda artim
barada naticalar tagdim edilmamisdir. Bu ¢ar¢iva yoxlama faaliyyatlorinin siibutlara asaslanan danisig
neca dastakloya bilacayina dair sinaqdan kegirilo bilon miiddaalar irali siiriir. Bununla yanast,
manbalarin se¢imi, dil saviyyasi, miiallimin is yiikii va ol¢monin kegarliliyi ilo bagli mahdudiyyatlor do
nazara alinir.

Acar sozlar: generativ siini intellekt, ingilis dilinin xarici dil kimi tadrisi, sifahi arqumentasiya, stini
intellekt savadlilig, siibutlarin giymatlondirilmasi, universitet tadrisi
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1 Introduction

An English learner may be able to reproduce a polished Al-generated explanation without being able to
defend its claims. This creates a practical assessment problem for university teachers: a coherent
answer can conceal uncertainty about both the topic and its evidence. An instructional response should
give students reasons to inspect what they say and opportunities to explain why a statement deserves
acceptance. This article develops a classroom model in which an Al-related text becomes the object of
verification and the starting point for evidence-based oral interaction.
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Early educational literature identified both the adaptability of language models and the need for human
oversight and fact checking (Kasneci et al., 2023). Language-teaching scholarship also described
possibilities for contextualized practice while emphasizing the competencies needed to use these tools
responsibly (Kohnke et al., 2023). These publications establish a rationale for instructional design; they
do not demonstrate the effectiveness of the particular model proposed here. Lo’s (2023) rapid review is
additionally useful as a record of the early evidence base, but its short publication window limits its
relevance to later systems and classroom practices.

More recent synthesis strengthens the case for examining pedagogy rather than assuming a uniform
effect of AL. Liu et al. (2025) reviewed 15 EFL studies and reported both opportunities for critical
thinking and risks associated with dependence. Their mixed picture motivates a narrower design
question: what must learners actually do with an Al response for critical engagement to become
visible? The present article addresses that question by specifying observable actions, including
separating claims, checking source relevance, responding to objections, and revising an explanation.

Regional scholarship supplies relevant contextual connections. Mehdiyeva (2026), writing in the
Journal of Philological Studies, discusses personalized English tutoring alongside dependence and the
limits of automated interaction. Mirisova (2026), in the same journal, connects digital language
teaching with communicative purposes, feedback, accessibility, and teacher competence. Umarova
(2026), in Scientific Research, foregrounds mediation and collaborative activity in second language
acquisition. These sources support attention to teacher-guided interaction in university English classes;
their inclusion does not establish local effectiveness of the proposed intervention.

The article asks three questions. First, what design principles follow from bringing Al reliability, Al
literacy, and socially mediated language learning into conversation? Second, how can those principles
be operationalized in a university speaking lesson? Third, what assessment and research arrangements
would distinguish evidence-based reasoning from fluent reproduction? The objective is to develop a
transparent conceptual framework and a feasible evaluation pathway. The contribution is a particular
integration of instructional components, rather than a claim that error analysis, peer discussion, or Al
literacy has been invented here.

2 Materials and Methods
2.1 Study design and scope

This study is a conceptual instructional-design article supported by a focused narrative literature
synthesis. It is not a systematic review, meta-analysis, or completed classroom experiment. Snyder
(2019) distinguishes review approaches and emphasizes matching a review’s method to its purpose.
Here the purpose is to connect relevant constructs and derive a usable teaching model, rather than
estimate an intervention effect or map every publication in a rapidly changing field.

The final reference set comprises 13 publications: ten international scholarly or institutional sources
and three regional journal articles. Publication dates range from 2004 to 2026. Older sources provide
conceptual foundations for trust and review methodology; later sources address Al literacy, generative
Al and language education. The selection is purposive and interdisciplinary. The regional sources were
included in response to the contextual requirement to engage with the Journal of Philological Studies
and Scientific Research, and each was retained because its content connects to the model.
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2.2 Retrieval and selection

Public publisher pages, scholarly repositories, UNESCO resources, and the two AEM journal websites
were consulted on 30 October 2026. Targeted web queries combined ChatGPT or generative Al with
language teaching, EFL critical thinking, hallucination, Al literacy, and appropriate reliance.
Additional searches addressed narrative review methodology and source metadata. Article titles, author
names, publication details, and available abstracts or text were checked against the retrieved records.
The three regional articles were also inspected through their publicly linked PDFs.

Sources were selected for an identifiable contribution to at least one of five design concerns: language
production, evaluation of Al output, trust and dependence, social mediation, or transparent review
practice. Abstract-only or partially accessible records were used only for claims supported by the
accessible material. No subscription-database search was performed, and no comprehensive screening
count, inter-rater agreement, or formal risk-of-bias score is claimed. This approach provides a traceable
conceptual basis but cannot establish exhaustive coverage or the prevalence of a finding across the
literature.

2.3 Analytic procedure

The analysis proceeded by identifying the educational problem described in each selected source,
distinguishing conceptual recommendations from reported empirical observations, and translating
relevant ideas into design requirements. These requirements were then connected to classroom
activities and assessment indicators. For example, the distinction between fluent generation and factual
reliability informs claim-level checking, whereas appropriate reliance informs inclusion of both
accurate and inaccurate material. The final step considered alternative explanations that a future
evaluation would need to address, including extra speaking time and greater teacher attention.

The analytical outputs are the design requirements, lesson cycle, rubric, and testable propositions
presented below. They are author-developed proposals. No participant dataset, transcript corpus,
experimental allocation, or statistical analysis was produced. Statements about anticipated learning
mechanisms are hypotheses, not observed findings. Sources that review other studies are treated as
secondary syntheses; their underlying samples and numerical results are not reanalysed or counted as
independent evidence here.

3 Results

3.1 Design requirements derived from the synthesis

The synthesis yields four proposed requirements. First, factual reliability and linguistic quality should
be evaluated separately. Ji et al. (2023) describe hallucination as a problem across natural language
generation tasks. For classroom purposes, this warrants distinguishing a grammatically acceptable
sentence from a claim supported by an identifiable source. The pedagogical inference is that correcting
grammar alone cannot demonstrate verification competence.

Second, students need opportunities to justify acceptance as well as rejection. Lee and See’s (2004)
account of appropriate reliance provides a foundation for this distinction. A lesson containing only
false Al claims might teach habitual distrust rather than discriminating judgement. Accordingly, the
proposed materials include supported statements, claims contradicted by supplied evidence, and claims
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for which the evidence is insufficient. These categories refer to the available source set, not to an
assertion that every unsettled claim is false.

Third, verification should culminate in dialogue. Long and Magerko (2020) frame Al literacy around
competencies for interacting with and critically evaluating Al. The present model makes those
competencies discussable through requests for evidence, explanations of source choice, and negotiated
revisions. Peer dialogue is included as a mechanism for making reasoning public. This is consistent
with the emphasis on mediation in Umarova (2026), without assuming that ordinary peer interaction
automatically constitutes effective scaffolding.

Fourth, independent performance must be assessed. Yan’s (2023) exploratory writing study concerns a
different skill and a short learning context, so it cannot establish speaking transfer. It nevertheless
highlights why learners’ practices and reflections deserve investigation alongside finished products. In
the proposed model, an individual speaking task without AI support checks whether students can
reconstruct an argument after collaborative preparation. The distinction between supported
performance and independent transfer remains an empirical question.

3.2 The six stage instructional cycle

The proposed target group is university EFL learners at approximately B1-B2 proficiency. This is an
intended application range, not a validated threshold. Teachers should pilot the reading load and
vocabulary demands before use. A lesson uses a short, teacher-checked text of approximately 150-200
words and a compact evidence packet. Materials may originate from Al but must be checked before
class. If a teacher inserts or rewrites an error, the text must be labelled as teacher-adapted rather than
presented as an unmodified model response.

Stage 1 is initial judgement. Students read the text individually and indicate which statements they
would accept, question, or withhold judgement on. They record a confidence estimate before consulting
external evidence. This preserves a baseline for reflection and reduces the possibility that group
consensus conceals an individual’s initial interpretation.

Stage 2 is claim identification. In pairs, students separate factual assertions, causal interpretations,
recommendations, and opinions. They identify which claims can be checked and rewrite vague
statements into more precise propositions. Teachers provide language support such as “This statement
applies only to...” and “The explanation does not distinguish...”. The objective is to make the object of
disagreement explicit before source searching begins.

Stage 3 is source verification. Students consult the supplied evidence packet, recording a source, the
relevant passage or table, and its relationship to each claim. A link alone is insufficient: learners must
explain whether the evidence supports, contradicts, or fails to resolve the proposition. They also check
whether a source addresses the same population, outcome, and time frame. Open searching can be
introduced later, once the verification procedure is manageable.

Stage 4 is peer challenge. Pairs exchange conclusions and take turns questioning the strength of the
evidence. Roles rotate between the person presenting a judgement and the person testing its basis. A
useful objection must identify a specific weakness, such as an inappropriate generalization or a
mismatch between the claimed outcome and the source measure. Disagreement is acceptable, provided
students distinguish evidential uncertainty from personal preference.
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Stage 5 is oral reconstruction. Each student gives a short revised explanation and answers a follow-up
question. The teacher asks why one statement was retained, changed, or removed. The final account
must include at least one justified acceptance, one justified correction or qualification, and one explicit
limit of the available evidence. Where the text contains no contradicted claim, a justified decision not
to correct it should receive credit.

Stage 6 is reflection. Students compare their initial confidence with their final judgement and identify
which evidence changed their position. They also consider whether the task altered their wording
without altering their reasoning. An exit response records one defensible conclusion and one
unresolved question. The teacher debriefs every planted or adapted error to reduce the chance that
misinformation persists after the lesson.

Table 1
Presents an illustrative 60-minute schedule. The timings are design suggestions and should be adjusted
following a pilot

Stage Time Observable product
Initial judgement 5 Individual claim decisions and initial confidence
Claim identification 8 Claims separated and made checkable
Source verification 15 Claim—source record with a reasoned verdict
Peer challenge 12 Specific objections and responses
Oral reconstruction 15 Individual explanation and follow-up response
Reflection 5 Revised judgement and unresolved question

3.3 Worked example for a university English lesson

An illustrative topic is whether universities should allow Al assistance in assessed coursework. The
teacher-adapted text contains the assertion “A more fluent submission proves that the student has
developed stronger independent speaking skills.” This sentence is constructed for the lesson; it is not
reported as an authentic output from a named model. Students identify the unsupported inference from
submission quality to independent speaking. They then use a short evidence packet explaining what a
writing task, an oral interview, and an unaided transfer task can each demonstrate.

The pair discussion should move beyond saying that the claim is “wrong”. A more defensible response
would explain that fluent written work may reflect several contributions and cannot alone establish
independent oral competence. The student then proposes an appropriate assessment, such as an
individual oral explanation of a new problem. Other statements in the lesson should be supportable, so
that students also practise retaining claims when evidence warrants acceptance. The example
demonstrates task logic, not a measured effect on learning.

3.4 Proposed assessment framework

Assessment separates four dimensions: spoken communication, evidence evaluation, argumentative
response, and judgement calibration. Spoken communication concerns intelligibility, coherence, and
the ability to sustain an explanation. Evidence evaluation concerns source relevance and the accuracy
of the support assigned to a claim. Argumentative response concerns whether the student addresses an
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objection and revises a conclusion appropriately. Judgement calibration concerns acknowledgement of
uncertainty and the relationship between stated confidence and available evidence.

Table 2 specifies provisional anchors. The rubric is author-developed and has not been validated.
Scores should initially be reported by dimension; combining them into a total could hide a student who
speaks fluently but uses weak evidence. Teachers should not equate a lower confidence estimate with
better judgement, since warranted confidence in a supported claim is also desirable. Formal calibration
analysis would require repeated objectively scorable judgements and confidence probabilities, rather
than a single reflective statement.

Dimension 0 1 2
Spoken Meaning cannot be Understandable but Coherent explanation with an
communicatio sustained uneven explanation intelligible response
n
Evidence No relevant support Relevant source with Accurate claim—source link
evaluation identified an incomplete claim and justified verdict
link
Argumentative  Objection ignored Objection Objection addressed through
response acknowledged without justification or revision
sufficient response
Judgement Certainty asserted Uncertainty noted but Confidence or uncertainty
calibration without a basis not explained justified by evidence limits

3.5 Testable propositions

The first proposition is that the verification cycle may improve evidence-based oral justification
relative to discussion tasks with matched time and content. The second is that it may improve
discrimination between supported, contradicted, and unresolved claims. The third is that any benefits
may depend on proficiency, prior topic knowledge, and the availability of manageable evidence. These
propositions concern different outcomes and should be tested separately. A gain in confidence or
engagement would not by itself confirm improved accuracy or independent speaking.

4 Discussion
4.1 Contribution and relationship to existing scholarship

The proposed contribution is an explicit connection between three levels of activity: judging individual
claims, defending decisions through interaction, and demonstrating independent oral performance. The
model extends discussions of Al tutoring by specifying how evaluation can become a speaking task. It
also gives teachers a way to examine the reasoning behind a polished response rather than judging only
its surface quality. This is a conceptual contribution whose distinctiveness should be reassessed against
the literature of any intended submission journal.

The regional publications help situate this design. Mehdiyeva (2026) identifies both opportunities and
difficulties in Al-supported personalization; the present model assigns the teacher a checking and
debriefing role. Mirisova’s (2026) attention to purposeful digital activity informs the requirement that
verification lead to a communicative outcome. Umarova’s (2026) discussion of mediation informs peer
challenge and graduated teacher prompts. These relationships are interpretive links developed in this
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article. They do not imply endorsement by those authors or independent replication of the studies
summarized in their reviews.

The framework is also compatible with a human-centred approach to educational Al (Miao & Holmes,
2023). Learners do not need personal Al accounts for the core lesson: teachers can distribute prepared
extracts and evidence packets. This arrangement makes the instructional process less dependent on
access to a particular subscription or model. It also permits stable materials across groups, an advantage
when evaluating the model. However, evaluating a fixed extract differs from interacting with a
changing live system, and results from one setting should not be generalized to the other without
testing.

4.2 Evaluation protocol for subsequent research

A future study could compare an eight-week verification programme with a conventional evidence-
based discussion programme. Both conditions should use the same topics, source packets, approximate
text length, teacher contact, and speaking time. If intact classes are used, the analysis must consider
clustering and baseline differences. Assignment of only one class to each condition would leave class
and treatment effects confounded. Sample size should be justified through an a priori analysis
appropriate to the allocation structure and primary outcome, rather than selected to produce a
convenient number.

One primary outcome should be specified before data collection, for example independent evidence-
based oral justification on a new topic. Equivalent tasks should be administered before and after
instruction, with a delayed assessment to examine retention. Separate secondary measures can address
fluency, claim classification, and confidence calibration. Raters should be trained using anchor
recordings and, where feasible, blinded to assessment occasion and condition. Agreement should be
reported using a statistic appropriate to the score structure. Interview data could examine strategies and
workload, without replacing performance evidence.

The comparison should also distinguish source checking from extra practice. If the intervention group
receives more speaking time or richer materials, improved performance cannot confidently be
attributed to verification. Conversely, if both groups improve equally, the broader benefit of evidence-
based discussion may be more plausible than a distinctive Al-related mechanism. Reporting effect
estimates, uncertainty intervals, attrition, missing-data decisions, and implementation fidelity would
make either outcome informative.

4.3 Practical constraints and ethical considerations

Verification may overload learners who must simultaneously decode a text, understand a source,
evaluate a claim, and speak. Teachers can reduce this burden through short extracts, limited claims,
glossaries, and graduated prompts. Support should be withdrawn gradually so that assessment can
distinguish assisted reasoning from independent performance. Topic selection should avoid requiring
specialist knowledge that is unequally distributed across groups unless that knowledge is explicitly
taught.

Teachers must also avoid turning legitimate language variation into an error-detection exercise. Factual
contradictions, unsupported inferences, and stylistic preferences require different judgements. Students
should be assessed for intelligible communication and defensible reasoning rather than conformity to a
single accent. Any future recording of student speech would require institutional ethical procedures,
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informed consent, a clear retention policy, and separation of participation decisions from course
grading. No such recordings or human-participant data were collected for this conceptual article.

4.4 Limitations

The purposive source set is small and may omit competing models or directly comparable
interventions. Publisher abstracts and accessible extracts do not permit uniform appraisal of every
study’s methods. The selection also includes different source types, whose evidential roles should not
be treated as equivalent. The local articles provide contextual and conceptual connections, not
independent causal evidence for the proposed model. No effect size can be estimated from this
synthesis.

The framework assumes access to a teacher able to check the evidence packet and moderate
disagreements. Its timing, proficiency range, rubric, and transfer tasks require piloting. It remains
possible that a comparable activity using an ordinary flawed text would produce the same benefits. A
future study could therefore add a non-Al flawed-text condition to examine whether the relevant
mechanism is verification itself, learners’ expectations of Al, or their interaction. The present article
cannot resolve that question.

5 Conclusion

Al-related speaking instruction can be organized around the quality of students’ evidential decisions as
well as the quality of their English. This article proposes a six-stage cycle that connects initial
judgement, claim analysis, source checking, peer challenge, oral reconstruction, and reflection. Its main
outputs are an instructional sequence, a provisional rubric, and a research protocol that separates
supported classroom activity from independent transfer. The model offers a feasible conceptual basis
for university teaching, but its effectiveness remains to be established through appropriately controlled
empirical research.
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Abstract. English speaking instruction often asks learners to express opinions confidently, while giving
less explicit attention to communicating the limits of their knowledge. This article develops a
pedagogical model in which uncertainty becomes a resource for interaction. A focused narrative
synthesis of twelve publications connects intellectual humility with willingness to communicate,
language anxiety, spoken output, corrective feedback, and collaborative learning. The analytical
results distinguish uncertainty about evidence from difficulty expressing a known idea and identify four
observable communicative practices: specifying a knowledge gap, requesting clarification, considering
an alternative, and revising a claim. These practices inform a lesson sequence based on incomplete
information and successive evidence updates. A worked classroom scenario and assessment descriptors
demonstrate how learners can continue speaking without pretending to possess a complete answer. The
model treats intellectual humility as a pattern of situated communication rather than a personality
label assigned by the teacher. Its contribution is a practical design for evidence-sensitive, unrehearsed
English interaction. No classroom intervention was conducted; proposed benefits for participation,
reasoning, and speaking require empirical evaluation.
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“Bilmiram” demok sanati: ingilis dili dorslorinda intellektual
tovazokarhgin vo spontan damisigin inkisaf etdirilmasi

Sofaq Balayeva

Xiilasa. Ingilis dilinds damisigin tadrisinda dyrananlordan cox vaxt fikirlorini inamla ifada etmok talob
olunur, lakin biliklorinin mahdudlugunu ifada etmalorina daha az digqat yetirilir. Bu maqalada geyri-
miiayyanliyin qarsiliqgh iinsiyyat iiciin resursa c¢evrildiyi pedaqoji model hazirlanwr. On iki nasrin
maqsadyonlii narrativ sintezi intellektual tovazokarligi iinsiyyata hazirhq, dil hayacani, sifahi nitq
istehsali, diizaldici aks-alaga va birga oyronma ilo alagalondirir. Tohlilin naticalori siibutlarla bagh
qeyri-miiayyanliyi malum bir fikrvi ifads etmokds yaranan ¢atinlikdan forglondirir vo miisahids edilo
bilon dord kommunikativ praktikani miiayyonlosdirir:  bilik  boslugunun konkretlosdirilmasi,
aydimlasdirma istonilmasi, alternativin nazardan kegirilmasi va irali siiriilmiis fikra yenidon baxilmast.
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Bu praktikalar natamam malumatlara va ardicil olaraq taqdim edilon yeni siibutlara asaslanan doars
marhalalorinin  qurulmasina istigamat verir. Otrafli islonmis sinif ssenarisi va qiymatlondirma
deskriptorlar: 6yrananlorin tam cavaba malik olduqglar: gériintiisiinii yaratmadan danisigr neco davam
etdiro bilacaklorini niimayis etdirir. Model intellektual tovazokarlhigi miiallimin sagirdo verdiyi
saxsiyyat etiketi kimi deyil, konkret iinsiyyat soraitinds oziinii géstoron kommunikativ davranig
niimunasi kimi nazardan kegirir. Maqalonin téhfasi siibutlari nazara alan, avvalcadan magq edilmamis
ingilisdilli qarsiliglh iinsiyyat iiciin praktik todris modelinin togdim edilmasidir. Sinifda har hanst
pedaqoji miidaxilo hayata kegirilmomigdir, istirak, miihakima yiiriitma va danisiq bacariglart iigiin
nazarda tutulan faydalar empirik giymatlondirma talob edir.

Acgar sozlar: intellektual tovazokarlq, ingilis dilinin tadrisi, spontan danisiq, qeyri-miiayyanlik,
tinsiyyata hazirlq, aydinlasdirma, siibutlara asaslanan miizakira

Baki Dovlot Universiteti, Baki, Azorbaycan

E-pogt: shafagbalayeva@gmail.com

Daxil oldu: 14 Aprel 2026; Qabul edildi: 6 Sentyabr 2026; Onlayn dorc edildi: 28 Oktyabr 2026 © Miisllif(lor)
2026. Bu ag1q girisli maqgals Creative Commons Attribution—NonCommercial 4.0 Beynolxalq Lisenziyasmin
(CC BY-NC 4.0) sortloring uygun olaraq yayimlanmigdir.Introduction

Introduction

A student can answer a rehearsed question accurately yet become silent when a conversation takes an
unexpected direction. Another can speak at length while presenting uncertain information as
established fact. These classroom situations raise a question beyond grammatical competence: how can
learners participate meaningfully when they do not have a complete answer? The ability to explain a
knowledge gap, ask a relevant question, and offer a provisional interpretation deserves an explicit place
in English speaking instruction.

The phrase I don’t know can close a conversation, but it can also open a collaborative investigation. A
learner might continue by specifying what is missing, describing what is already supported, or inviting
another speaker to clarify. The instructional challenge is therefore not to reward ignorance. It is to
make uncertainty sufficiently precise that speakers can act on it. This article proposes activities in
which learners have a legitimate reason to remain unsure and a communicative responsibility to explain
why.

Intellectual humility provides a conceptual basis for this approach. Leary et al. (2017) examine
recognition that one's beliefs may be mistaken and its associations with cognitive and interpersonal
characteristics. Krumrei-Mancuso and Rouse (2016) develop a multidimensional measure
encompassing openness to revision, respect for other viewpoints, separation of intellectual judgment
from ego, and reduced overconfidence. These accounts suggest that humility can coexist with a
defended position. They do not imply that hesitant speech is automatically thoughtful or that confident
speech is automatically dogmatic.

Porter and Schumann (2018) investigate intellectual humility and openness to an opposing view. Their
work provides a reason to examine how learners encounter an alternative explanation, although it does
not test English speaking instruction. The present article translates this concern into observable
interaction: a student should be able to ask what supports another person's claim and explain whether
that information changes the original position. Agreement is not the required outcome; consideration
and justification are.
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Second language research adds a complementary perspective. Maclntyre et al. (1998) conceptualize
willingness to communicate through a situational model, while Horwitz et al. (1986) address anxiety
associated with foreign language classrooms. Together, these sources explain why linguistic knowledge
alone cannot account for participation. A task that permits a provisional answer may alter the
conditions under which a learner chooses to speak. Whether the proposed activities actually improve
participation or reduce anxiety remains an empirical question.

The article addresses three design questions. How can teachers distinguish uncertainty about
knowledge from difficulty producing English? Which activities require unrehearsed interaction while
allowing justified uncertainty? How can assessment recognize responsiveness and evidence-sensitive
revision without rewarding empty hesitation? The contribution is a teaching model linking these
questions to practical classroom procedures. It does not claim that expressing uncertainty is a new
pedagogical idea or that one lesson can establish a lasting intellectual virtue.

Methods
Research design and source selection

The study combines a focused narrative synthesis with conceptual pedagogical design. Twelve sources
were purposively selected to address intellectual humility, willingness to communicate, language
anxiety, spoken production, feedback, critical thinking, and regional language pedagogy. Publicly
accessible publisher and institutional records were searched using combinations of intellectual
humility, openness, second language communication, classroom anxiety, speaking, and feedback. The
aem.az archives were also consulted for relevant language teaching publications. Bibliographic details
were checked against available records on 4 October 2026.

The selection is not an exhaustive systematic review. Sources were chosen for their contribution to the
design questions rather than according to a claim of comprehensive database coverage. The synthesis
uses accessible abstracts and full texts or relevant publication sections where available. It does not
calculate an effect size or report a screening count. Intellectual humility studies supply conceptual
distinctions and evidence from their own research contexts; second language publications supply
accounts of communication and learning. Neither is treated as direct validation of the new classroom
model.

The regional sources are Ismayilli et al. (2026) in Scientific Work, Umarova (2026) in Scientific
Research, and Mahmudova (2026) in Journal of Philological Studies. They contribute contextual
discussions of speaking activities, sociocultural mediation, and communicative teaching. Their general
effectiveness claims are not imported as measured outcomes for the present proposal. In particular, the
accessible Mahmudova text contains repeated passages and limited methodological reporting; its role is
restricted to documenting a regional instructional perspective.

Analytical procedure

The sources were considered in relation to four instructional functions: entering a conversation,
identifying what is unresolved, responding to another interpretation, and revising an oral explanation.
This comparison informed a distinction between a knowledge gap, a language gap, and strategic
avoidance. The distinction is analytical rather than diagnostic: a single pause or phrase cannot establish
a learner's motivation, anxiety level, or intellectual humility.
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The design was then developed by specifying a task trigger, a learner action, an interlocutor response,
and a consolidation phase. Each proposed activity requires a communicative consequence after
uncertainty is expressed. A question must lead to clarification; new evidence must lead to
consideration; a revision must identify what changed. The Results section presents these design outputs
and their rationale, not empirical findings from participants.

Scope and operational definitions

The intended setting is an adult or university English classroom at approximately CEFR B1-B2 level.
Spontaneous speaking is defined here as responding to an unannounced question or information update
without a prepared script. It does not mean speaking instantly, avoiding pauses, or having no
preparation for the topic. The CEFR Companion volume provides a reference point for interaction and
mediation, while the proposed classroom descriptors remain distinct from official CEFR scales
(Council of Europe, 2020).

Intellectual humility is operationalized through situated communicative practices, including naming a
limitation, considering an alternative, and changing a claim when the evidence warrants it. These
practices cannot be equated with a stable personality trait. No students were recruited and no
psychometric scale was administered. All scenarios and dialogues below are author-designed
instructional examples. They illustrate intended interaction rather than document actual learner
behavior.

Results
Distinguishing three forms of uncertainty

The first design output distinguishes uncertainty about the answer from difficulty expressing the
answer. A knowledge gap occurs when the available information does not justify a conclusion. A
language gap occurs when the learner has an idea but lacks an expression needed to communicate it.
Strategic avoidance occurs when a learner uses uncertainty to withdraw without engaging with an
accessible task. These possibilities require different instructional responses, and they can coexist.

When evidence is missing, the teacher should help learners identify the missing information and
formulate a relevant question. When language is missing, a phrase, paraphrase strategy, or brief
planning interval may allow the idea to emerge. When engagement is limited, the teacher can invite a
small contribution, such as stating one observation or asking one question. The categories guide
support; they should not become public labels attached to individual students.

A practical distinction concerns the continuation after I don’t know. Compare I don’t know anything
with T don’t know whether the survey included all students. The second statement identifies a
checkable limitation. Compare I can’t say it with I know the idea, but I need another word for it. The
latter invites language support. The same opening phrase thus performs different functions depending
on what follows and what the speaker does next.

Four observable communicative practices
The second output identifies four practices for instruction. The first is specifying the gap: a learner

states exactly what remains unknown. The second is requesting clarification: the speaker asks for
information that could resolve or narrow the uncertainty. The third is considering an alternative: the
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learner restates another interpretation accurately before assessing it. The fourth is revising a claim: the
speaker explains which new information affected the position and which part remains defensible.

Optional language support includes I can explain this part, but I’'m unsure about; What information
would help us decide; If I understand your point correctly; and This changes my view because. These
expressions are original teaching examples rather than quotations from the sources. They support
participation, but their mere presence does not demonstrate intellectual humility. A learner can repeat a
cautious phrase while ignoring contradictory information; assessment must therefore examine the
relationship between language, evidence, and response.

The proposed practices draw on the conceptual distinctions in Leary et al. (2017) and Krumrei-
Mancuso and Rouse (2016), while turning attention toward classroom interaction. The psychological
literature supports examining fallibility and openness. The specific sequence, prompts, and scoring
approach are pedagogical proposals developed in this article. Their value depends on whether learners
use them meaningfully across unfamiliar tasks.

A lesson sequence built around incomplete information

The lesson begins with a short, accessible problem for which the first information card is insufficient.
Learners identify an observation and offer a provisional interpretation. They then exchange questions in
pairs, receiving further information only after specifying what they need. A later card introduces an
alternative explanation. Finally, learners deliver a revised account and explain whether their initial
judgment changed.

The uncertainty is built into the task rather than manufactured through obscure vocabulary. All students
should be able to understand the first card, but no student should possess the complete evidence at the
outset. The teacher states this condition openly. Students are therefore allowed to participate without
supplying a definitive answer. The activity still demands substance: they must connect a claim to an
observation and identify at least one information gap.

An optional 50-minute plan allocates five minutes to topic preparation, seven to individual provisional
responses, twelve to paired questions, ten to the alternative evidence, ten to oral revision, and six to
feedback. Brief notes are permitted; a complete script is not required. The allocation protects time for
unscripted exchanges while retaining preparation and correction. It is a proposed schedule, not a record
of an implemented lesson.

The teacher models a precise limitation and then asks for a next step. For example: I cannot decide
whether this result applies to everyone because the sample is unclear. I would ask who participated.
Modeling should show how uncertainty leads to action. The teacher should also demonstrate accepting
a well-supported conclusion. A lesson that rewards only doubt may teach habitual indecision rather
than calibrated judgment.

A worked classroom scenario

The first card describes a fictional university reading club. Ten volunteers report that short podcasts
helped them discuss stories in English. The class is asked whether podcasts should replace every
reading task. The information establishes what those volunteers reported, but leaves several questions
unresolved. It does not provide a comparison, a measure of speaking improvement, or evidence about
all students. The numbers and situation are explicitly fictional teaching material.
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An initial speaker might say: Podcasts seem useful for these students, but I don’t know whether they
improved more than students who read. A partner asks: What would you compare? The speaker
proposes a comparable reading activity and asks whether the volunteers already enjoyed podcasts. The
exchange requires a relevant response without demanding specialist knowledge. Learners can recognize
the gap from the card itself.

The second card adds that some participants used written transcripts and that several students preferred
discussing the printed story. A peer offers the interpretation that mixed materials may help different
learners. Students must now decide whether this information contradicts the first card, limits the
recommendation, or supports a new option. They may retain the claim that podcasts are useful while
abandoning the proposal to replace every reading task.

An illustrative final response is: I would include podcasts as one option. The first card shows that ten
volunteers found them helpful, but it does not establish that podcasts are better for everyone. The
transcript and preference information suggest that a combination deserves consideration. Before
recommending a complete replacement, I would want a clearer comparison. This answer is a model of
the target performance, not an observed student quotation.

The scenario creates opportunities for conditional statements, questions, concessions, and causal
explanations. Students must listen because their next contribution depends on their partner's question
and the evidence update. Swain's (1995) discussion of output supplies a theoretical rationale for using
production to expose gaps and prompt reflection on language. The current scenario applies that
rationale; it does not provide a test of the output hypothesis.

Additional activities and feedback

One extension uses a story with an ambiguous ending. A learner proposes an interpretation; a peer
presents another plausible reading; both identify details supporting their positions. The aim is to
explain the limits of an interpretation while preserving textual evidence. Digital storytelling, discussed
by Ismayilli et al. (2026), offers a contextual basis for using narrative production in speaking
instruction. Here, the added design feature is an unexpected question requiring a provisional response.

Another activity changes a condition in a familiar decision. Learners choose a venue for a class event
and defend the choice. A later card introduces a budget or accessibility constraint. Speakers explain
whether the recommendation still stands. This activity allows justified persistence: a learner may retain
the original choice if the new condition has already been addressed. Revision is rewarded for its
reasoning rather than its frequency.

Feedback should distinguish a content misconception from an incomplete but reasonable answer.
Metcalfe (2017) emphasizes the role of corrective feedback in learning from errors, supporting the need
for a clear consolidation stage. The teacher can correct a mistaken interpretation of the card while
recognizing a well-formed clarification question. Abrami et al. (2015) provide a broader rationale for
explicit instruction in critical thinking. In this model, that instruction appears in prompts that make
reasons and alternatives discussable.

Assessment descriptors

The proposed assessment separates interactional performance from epistemic responsiveness.
Interactional performance concerns intelligibility, continuity, relevance to a partner's question, and
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sufficiently appropriate language. Epistemic responsiveness concerns identifying a limitation,
connecting a claim to available information, considering an alternative fairly, and explaining revision
or justified retention. A fluent contribution can therefore be linguistically strong but weakly supported;
a slower contribution can show careful reasoning while requiring language development.

Each dimension can provisionally receive a score from zero to three, accompanied by a short
descriptive comment. A strong clarification question identifies information relevant to the conclusion.
A strong revision states what changed and why. A strong retained position addresses the new evidence
rather than repeating the first answer. The rubric is a classroom proposal requiring piloting; it should
not be interpreted as a validated measurement of intellectual humility.

Discussion

The central argument is that admitting a limit can sustain communication when it is followed by a
meaningful contribution. The proposed tasks make this continuation necessary by giving learners
incomplete information and asking them to respond to updates. Their novelty within this article lies in
connecting the content of uncertainty with the structure of a speaking exchange. The learner must make
a provisional claim, receive a challenge, and account for the next judgment.

This approach differs from rehearsed opinion delivery because the direction of the conversation is not
fully available in advance. It also differs from factual guessing because learners must identify why a
conclusion remains uncertain. However, some preparation remains necessary. Vocabulary, topic
familiarity, and a brief planning interval can help students respond thoughtfully. Spontaneity should be
understood as responsiveness to new input, not as a demand for speed that penalizes learners who need
processing time.

The proposed relationship between humility and participation needs careful interpretation. Openness to
another view, as investigated by Porter and Schumann (2018), does not establish a causal improvement
in second language fluency. Similarly, the willingness-to-communicate model in Maclntyre et al.
(1998) provides a conceptual reason to attend to situations and interlocutors, but does not demonstrate
that uncertainty phrases increase participation. These connections generate research questions rather
than permit claims of proven classroom effects.

Regional publications help locate the model within communicative teaching discussions. Mahmudova
(2026) emphasizes interaction and formative assessment; the current design specifies a particular
reason to interact and a way to recognize responsive contributions. Umarova (2026) discusses
mediation in second language learning; peer questions and teacher prompts provide a proposed form of
support here. The regional sources remain contextual, and the strength of their reporting limits the
weight assigned to them.

Teacher conduct is a decisive design condition. Publicly criticizing a learner for uncertainty would
conflict with the task's purpose. Equally, praising every hesitant statement could make caution
performative. Feedback should recognize a useful question, a clear reason, or a justified adjustment.
The teacher can challenge an unsupported claim respectfully and invite an explanation. Intellectual
humility does not require students to agree with the teacher or reveal personal beliefs on sensitive
subjects.

Several practical risks follow. Learners may use formulaic uncertainty to avoid commitment; a follow-
up question about available evidence can expose whether substantive reasoning has occurred. A task
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may contain too many gaps to support progress; evidence cards should therefore resolve some
questions while leaving a manageable issue for discussion. Stronger speakers may dominate updates;
rotating roles and individual final responses can distribute opportunities. None of these adjustments
substitutes for observing how the class actually responds.

The study is limited by purposeful source selection, varied source quality, and the absence of classroom
data. It cannot establish changes in anxiety, stable humility, participation, fluency, or transfer. A future
study could compare the sequence with a matched discussion lesson using the same topics and
speaking time. Unfamiliar post-task prompts, independent ratings, and a delayed follow-up could
examine whether learners continue to specify gaps and respond to new information. Self-report
measures and observed communication should remain analytically separate.

Conclusion

The art of saying I don’t know consists in making uncertainty informative enough to continue a
conversation. English learners can practise this through specifying a gap, asking a relevant question,
considering another account, and explaining a revised or retained position. The article offers a
transparent lesson sequence, classroom examples, and assessment descriptors for these actions. Its
contribution is a practical model for unrehearsed, evidence-sensitive interaction. The model invites
classroom testing while preserving a clear distinction between thoughtful uncertainty, language
difficulty, and withdrawal from participation.
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Information Processing Disorders in Reading Activity A
Neurolinguistic Approach

Umid Kholnazarov

Abstract. This article examines information-processing disorders in reading activity, with particular
reference to developmental dyslexia, from a neurolinguistic perspective. A narrative theoretical review
of 14 publications brings together Luria’s functional systems framework, dual-route and distributed
models of word recognition, neuroimaging meta-analyses, and phonological, temporal, magnocellular,
visual-attention, and multifactorial accounts. The analytical results distinguish complementary levels
of explanation: the functional organisation of reading, the computational mechanisms of word
recognition, the neural networks supporting reading, and interacting developmental risk factors. The
reviewed evidence supports a distributed account of reading and identifies phonological processing as
an important component, while showing that explanatory accounts differ in scope and empirical
support. The discussion considers how orthographic transparency and morphological structure may
inform future research with Uzbek-speaking children. No new participant data, diagnostic assessments,
or neuroimaging measurements are reported. The review concludes that language-sensitive,
interdisciplinary research is needed to evaluate the relevance of these models to the Uzbek context and
to support the development of locally appropriate assessment and intervention approaches.
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Oxu foaliyyatinds informasiyanin emah pozuntulari:
neyrolinqvistik yanasma

Umid Xolnazarov

Xiilasa. Bu maqalada oxu faaliyyatinda informasiyanin emali pozuntulari, xiisusila inkisaf disleksiyast
neyrolingvistik baximdan arasdiriliv. On dérd nasri ahato edon nazori icmalda Luriyanin funksional
sistemlar konsepsiyasi, sozlorin tamimmaswmn ikiyollu va paylanmis modellari, neyrovizuallasdirma
tizra meta-analizlar, eloca da fonoloji, temporal, magnoselliilyar, vizual digqat va ¢coxamilli yanasmalar
bir araya goatirilir. Tahlilin naticalari bir-birini tamamlayan izah saviyyalorini forqlondirir: oxunun
funksional toskili, sozlarin taninmasinin hesablama mexanizmlari, oxunu tomin edon neyron sabakalori
va inkisaf prosesinda qarsiliqgh tasir gostaran risk amillari.
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Iemala daxil edilmis elmi dalillor oxunun paylanmus sistem kimi izahim dastoklayir va fonoloji emalin
miihiim komponent oldugunu gostarir; bununla yanasi, izah modellarinin ahato dairasina va empirik
asaslandirilma saviyyasina gora forqlondiyini ortaya qoyur. Miizakirads orfoqrafik soffafligin va
morfoloji qurulusun 6zbakdilli usaqlarla galacak tadqgiqatlarin istiqamatlondirilmasindaki miimkiin rolu
nazordon kegirilir. Maqgalada istirak¢ilardan toplanmis yeni malumatlar, diagnostik giymatlondirmalar
va ya neyrovizuallagdirma 6l¢malari tagdim edilmir. Icmalda bu modellorin Ozbakistan kontekstina
uygunlugunu qiymatlondirmoak, yerli soraito uygun qiymatlondirma va miidaxilo yanagmalarinin
hazirlanmasini dastaklomoak iigiin dil xiisusiyyatlorini nazara alan fonlararasi tadqgiqatlarin zaruriliyi
ganaatina galinir.

Acar sozlar: neyrolingvistika, inkisaf disleksiyasi, oxu faaliyyati, informasiyanin emali, fonoloji
catismazlig, ikiyollu model, iicbucaq modeli, funksional bloklar
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1 Introduction

At the intersection of modern linguistics, neurolinguistics, and cognitive science, the study of the
neurobiological foundations of reading activity has acquired particular significance. Reading is not
merely the conversion of graphic symbols into sounds but a complex, multistage process in which
visual, phonological, semantic, and syntactic components operate in close interaction. Difficulties in
the development and coordination of these processes can contribute to reading disorders, including
developmental dyslexia (Snowling & Hulme, 2021; Ziegler & Goswami, 2005).

Developmental dyslexia is a widely studied learning disorder. Compton et al. (2025) report that it
affects approximately 6—17% of school-age children. This range should not be treated as a prevalence
estimate for Uzbekistan: estimates depend on the population, diagnostic criteria, educational
conditions, and language being studied. Cross-linguistic research also indicates that orthographic
characteristics influence the expression of reading difficulty (Ziegler & Goswami, 2005).

A neurolinguistic approach examines reading in relation to the functional organisation of brain systems.
Reading is not the activity of an isolated “reading centre” but involves interaction among distributed
regions, including left temporoparietal, occipitotemporal, and inferior frontal areas. Their contributions
vary across tasks and stages of development; findings from typical reading and dyslexia must therefore
be distinguished (Martin et al., 2015; Richlan et al., 2009, 2011).

The purpose of this article is to synthesise major neurolinguistic explanations of information-
processing difficulties in reading and to identify questions relevant to future research in the Uzbek-
language context. The guiding question is how functional, computational, neuroanatomical, and
multifactorial accounts can jointly inform the study of developmental dyslexia without reducing it to a
single mechanism.

69


mailto:xolnazarovu@tersu.uz

Journal of PHILOLOGICAL STUDIES / 1(4), 2026

2 Materials and Methods

This article is a narrative theoretical review rather than an empirical investigation or a systematic
review. Its documentary corpus comprises the 14 publications listed in the references, spanning 1973 —
2025. These include theoretical monographs, computational models of word recognition, studies of
developmental dyslexia, neuroimaging meta-analyses, and reviews of explanatory hypotheses. No
participants were recruited, and no original behavioural, clinical, or neuroimaging data were collected.

The synthesis organises the literature into four analytical domains: functional organisation of reading;
computational pathways and representations; neuroanatomical evidence; and cognitive or sensory risk
hypotheses. Within these domains, the comparison considers the proposed processing mechanism, the
aspect of reading it explains, the kind of evidence reported, and the limits of transferring findings to
other languages. Results are presented as an interpretive synthesis of published research, not as new
experimental findings or a quantitative meta-analysis.

The corpus does not constitute a comprehensive survey of Uzbek-language research. Consequently,
statements about the Uzbek context are treated as research questions and prospective applications
rather than established local prevalence estimates or verified descriptions of clinical practice. The
narrative design and the absence of a documented systematic search limit the completeness of coverage
and the strength of conclusions about the relative support for competing theories.

3 Results
3.1 Functional organisation of reading

Luria’s (1973) functional systems framework provides a theoretical foundation for analysing complex
cognitive activity. It distinguishes three principal functional blocks: the regulation of activation and
tone; the reception, processing, and storage of information; and the programming, regulation, and
control of activity. This account places reading within coordinated functional systems rather than a
single, autonomous brain centre.

In reading, the second block supports the processing of incoming information, while the third
contributes to goal-directed regulation and monitoring. The first block remains relevant to the
activation necessary for the task. Visual recognition, phonological processing, and semantic integration
can therefore be considered interacting operations. Luria’s framework offers a general organising
perspective; it does not by itself establish the specific mechanisms of developmental dyslexia or justify
equating developmental difficulties with reading impairments following acquired brain injury (Luria,
1973).

3.2 Dual-route and distributed models

The dual-route cascaded model distinguishes a lexical route for familiar written words from a
nonlexical route that converts graphemes into phonemes, particularly when reading unfamiliar words or
pronounceable nonwords. This distinction provides a computational framework for contrasting
phonological and surface reading profiles. However, an explanatory model of word recognition should
not be treated as a complete diagnostic classification of developmental reading disorders (Coltheart et
al., 2001).
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Seidenberg and McClelland (1989) explain word recognition and naming through learned, distributed
connections between orthographic and phonological representations. This work underpins the
distributed developmental tradition commonly discussed through the triangle framework linking
orthography, phonology, and semantics. The original implementation and the broader theoretical
framework should be distinguished. Within the later account discussed by Compton et al. (2025), weak
phonological representations can affect spelling-to-sound learning and the quality of interconnected
lexical representations.

The two approaches address overlapping questions using different assumptions about representation
and processing. The dual-route account foregrounds distinguishable processing pathways, whereas the
distributed approach foregrounds learning and interactions among representations. Their comparison
identifies alternative explanatory mechanisms rather than demonstrating that the models are
interchangeable (Coltheart et al., 2001; Seidenberg & McClelland, 1989).

3.3 Neural networks supporting reading

The reviewed neuroimaging literature identifies contributions from left occipitotemporal regions to
visual word processing, temporoparietal regions to phonological and orthography—phonology
operations, and inferior frontal regions to articulatory and language-related processing. These functions
are distributed and task-dependent, rather than confined to sharply separated centres (Martin et al.,
2015).

Meta-analyses of dyslexia identify abnormalities particularly in left posterior reading-related regions,
including occipitotemporal and temporoparietal areas. The pattern is not equivalent to uniform
hypoactivation in every region or in every reader. Age, task demands, and analytical choices influence
the findings. Richlan et al. (2011), for example, report evidence of left ventral occipitotemporal
dysfunction in both children and adults. These results support a network-based account while limiting
claims of a single universal activation profile (Richlan et al., 2009, 2011).

3.4 Cognitive and sensory hypotheses

The phonological deficit account emphasises difficulties in representing, retaining, accessing, or
manipulating speech sounds and in learning their relationships with print. Phonological awareness and
broader oral-language skills are central to explanations of reading development. Orthographic
transparency changes the demands of learning to read and the observable profile of difficulty, so
patterns established in English should not be transferred unchanged to other languages (Snowling,
2000; Snowling & Hulme, 2021; Ziegler & Goswami, 2005).

The temporal processing hypothesis proposes that difficulty processing rapidly changing or sequential
information may contribute to reading and related developmental difficulties. Habib (2021) reappraises
this account across auditory, visual, and other temporal dimensions. It should be understood as an
explanatory hypothesis rather than a deficit demonstrated in every child with dyslexia.

The magnocellular account relates reading difficulties to aspects of visual temporal processing, motion
sensitivity, and the coordination of visual information. Stein (2022) argues for the importance of these
mechanisms. This perspective extends discussion beyond phonology but should not be presented as a
universally accepted explanation of developmental dyslexia.
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The visual attention span hypothesis proposes that some reading difficulties involve a restricted
capacity to process several visual elements in parallel. Bosse et al. (2007) examine this contribution in
relation to phonological processing. The hypothesis concerns a particular processing dimension and
does not imply that all children with dyslexia have the same visual-attention profile.

The multifactorial account provides a framework for considering combinations of vulnerabilities rather
than searching for one necessary cause in every case. Pennington (2006) describes a shift from single-
to multiple-deficit models of developmental disorders. In reading, this perspective is compatible with
considering phonological, language, attentional, and other developmental differences while retaining
the need to test their individual contributions (Snowling & Hulme, 2021).

4 Discussion
4.1 Explanatory levels and educational implications

The synthesis distinguishes levels that are often conflated. Luria’s framework describes functional
organisation; computational models explain mechanisms of word recognition and learning;
neuroimaging studies describe patterns of brain activity; and cognitive hypotheses propose sources of
developmental vulnerability. Agreement that reading is distributed does not make every proposed cause
equally well established, nor does an observed neural difference by itself demonstrate causality.

The principal implication is to connect explanations to the reading component being assessed.
Difficulties decoding unfamiliar words, recognising familiar words fluently, and understanding text
may overlap but are not identical. Oral-language development remains important alongside word-level
processing. Compton et al. (2025) further emphasise how interactions among orthographic,
phonological, and semantic representations can inform instructional reasoning. These theoretical
implications do not establish the effectiveness of a particular intervention in the absence of an
evaluation.

A multifactorial framework can accommodate heterogeneous reading profiles without assuming that
phonological, temporal, magnocellular, and visual-attention accounts are free of theoretical
disagreement. Their mechanisms, evidence bases, and predictions differ. Their possible coexistence
should therefore be evaluated empirically rather than asserted as a complete resolution of the debate
(Bosse et al., 2007; Habib, 2021; Pennington, 2006; Stein, 2022).

4.2 Questions for the Uzbek-language context

The Uzbek-language context provides a relevant setting for examining how spelling-to-sound
relationships and morphological complexity interact with reading development. Cross-linguistic theory
suggests that the relative consistency of these relationships can influence the balance between decoding
accuracy and fluency. The relevance of Uzbek orthography and its agglutinative morphological
structure should therefore be examined directly rather than inferred solely from English-language
models (Ziegler & Goswami, 2005).

Future research could investigate phonemic awareness, grapheme—phoneme knowledge, word and
nonword reading, fluency, morphological processing, and comprehension among Uzbek-speaking
children. Such work would need to specify the script, language background, educational stage, and
assessment criteria. The present corpus does not establish how dyslexia is currently diagnosed in
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Uzbekistan, the frequency of co-occurring dysgraphia, or the effectiveness of locally used multisensory
and neuropsychological approaches.

Locally appropriate assessment tools and language-sensitive intervention programmes are prospective
research priorities. Their development requires empirical validation with relevant populations and
cannot be inferred from the theoretical synthesis alone. The contribution of this review is to organise
explanatory perspectives and formulate research directions, not to report a tested diagnostic or
treatment system.

4.3 Limitations

The review is limited by its finite narrative corpus, the absence of a systematic search and formal
quality appraisal, and the lack of primary Uzbek-language data. No pooled prevalence estimate, effect
size, or diagnostic-accuracy measure was calculated. Neuroimaging findings were considered through
the cited publications rather than independently reanalysed. Consequently, the article cannot establish
local prevalence, individual diagnostic markers, or causal relationships between particular neural
differences and reading outcomes.

5 Conclusion

A neurolinguistic approach supports a multilevel analysis of information-processing difficulties in
reading. Functional systems theory, computational models, neuroimaging evidence, and cognitive
hypotheses contribute different forms of explanation. The reviewed literature identifies the importance
of phonological and oral-language processes while supporting attention to heterogeneity and
interactions among developmental risk factors. It does not justify a uniform neural profile or a single
explanation for every reader with dyslexia.

For the Uzbek-language context, future research should collect behavioural and linguistic data, assess
the relevance of orthographic and morphological characteristics, and validate locally appropriate
measures. Interdisciplinary collaboration can connect theoretical models with educational questions,
but the effectiveness of specific assessment and intervention procedures requires direct evaluation. The
present review provides a conceptual basis for that work rather than evidence of completed local
clinical or experimental research.
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Divan adobiyyatinin tadrisinda matn tizarind»? is
macazlar va poetik fiqurlar

Lals Nagiyeva

Xiilasa. Mbaqalads divan adabiyyatimin tadrisinda matn iizorinda isin toskili, macazlarin va poetik
fiqurlarin oyradilmasinin metodik xiisusiyyatlori arasdirilir. Toadqigatin magsadi klassik poetik
matnlorin mazmun, dil va obraz xiisusiyyatlorinin alaqali manimsanilmasi tigtin uygun tadris tisullarini
mitiayyanlasdirmakdon ibaratdir. Nazori tohlil, miiqayisa va yaxindan oxu iisullart asasinda Fiizuli
poeziyasinda badii ifada vasitalorinin funksional xiisusiyyatlori nazordon kegirilir. Maqgalada tasbeh,
istiara, miibaliga, tozad, tokrir va badii sualin miiayyanlosdirilmasi ilo yanasi, onlarin emosional
tasirinin va mona yaratmaq imkanlarimin aciglanmasi asaslandirilir. Ifadali oxu, liigat isi, problemli
suallar, grup miizakiralori va yaradict tapsiriglar matnin siiurlu gavranilmasint dastakloyan faaliyyatlor
kimi taqdim olunur. Sagirdlorin yas xiisusiyyatlorinin, dil hazirliginin va fordi ehtiyaclarinin nazora
alinmasi tadrisin taskilinda miihiim sart sayilir. Qiymatlondirmada termin biliyi, matna asaslanan sarh
va poetik vasitalarin funksiyasini izah etmak bacarigr on plana ¢akilir. Toklif olunan yanasma klassik
irso maragin artirilmasina, estetik duyumun va miistaqil diistinmanin inkisafina yénalir. Metodik
modelin praktik somoarasinin miiayyanlosdirilmasi tictin sinif miisahidalori va empirik arasdirmalarin
aparilmasi tovsiya olunur.

Acar sozlar: divan adabiyyati, matn iizarinda is, macaz, poetik fiqur, badii tahlil, klassik poeziya, tadris
metodikasi
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Text Based Work in Teaching Divan Literature Tropes and
Poetic Figures

Lala Naghiyeva

Abstract. This article examines the organization of text-based work and the methodological aspects of
teaching metaphors and poetic figures within the context of Divan literature. The study aims to identify
appropriate teaching methods that facilitate an integrated understanding of the content, language, and
imagery of classical poetic texts. Drawing on theoretical analysis, comparative study, and close
reading techniques, the article explores the functional characteristics of artistic expressive devices in
the poetry of Fuzuli. Beyond merely identifying devices such as simile, metaphor, hyperbole, antithesis,
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repetition, and rhetorical questions, the article emphasizes the importance of explaining their
emotional impact and their role in creating meaning. Activities such as expressive reading, vocabulary
work, problem-based questioning, group discussions, and creative assignments are presented as means
to foster a conscious comprehension of the text. Consideration of students' age-related characteristics,
linguistic proficiency, and individual needs is regarded as a crucial factor in organizing the teaching
process. The assessment prioritizes knowledge of terminology, text-based interpretation, and the ability
to explain the function of poetic devices. The proposed approach aims to foster interest in classical
heritage and to develop aesthetic sensibility and independent thinking. Conducting classroom
observations and empirical research is recommended to determine the practical effectiveness of the
methodological model.

Keywords: divan literature, text analysis, metaphor, poetic figure, literary analysis, classical poetry,
teaching methodology
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Giris

Divan odobiyyati Azorbaycan klassik adobi irsinin dyronilmasindo miihiim yer tutur (Bayram, 2023).
Bu odobiyyatin todrisi sagirdlori miixtalif tarixi dovrlorin diislince vo ifads formalar ilo tanis edir,
onlarin poetik dil haqqinda tasovviirlorini genislondirir. Klassik seirds mshabbat, ayriliq, sadagat,
iztirab vo monovi kamillik kimi mdvzular zongin obrazlar vasitasilo ifads olunur. Homin obrazlarin

anlagilmasi soézlorin liigavi monasmin bilinmasi ilo yanasi, onlarin matn daxilinde qazandigr macazi
mananin va yaratdigi emosional tosirin dork edilmasini tolob edir.

Divan odobiyyatinin todrisinds asas ¢atinliklordon biri klassik poetik dil ile sagirdin giindslik danisiq
dili arasindaki mosafodir. Orab vo fars mongali sozlor, tarixi dil formalari, forqli sintaktik quruluslar vo
ononavi obrazlar matnin ilkin gavranilmasini ¢otinlosdiro bilor. Buna géro miiallim mozmunun izahi ilo
poetik xiisusiyyatlorin tohlilini slagelondirmalidir. Seirin yalniz miiasir dilde naql edilmasi onun asas
fikrini aydinlagdirsa da, obrazliligini, ahangini va ifads incaliklorini tam sokilds ¢atdirmaya bilar.

Motn iizorindo isin miihiim istiqgamatlorindon biri macazlarin vo poetik fiqurlarin funksional tohlilidir.
Sagird tosbeh, istiaro, miibaligo, tozad vo badii sual kimi anlayislarin toriflorini bilmokls yanasi, onlarin
konkret osordo hanst moqsadlo islodildiyini do izah etmolidir. Poetik vasitonin adinin
miioyyaonlogdirilmasi tohlilin baslangicidir; onun mona vo emosional tosir yaratmaq imkanlarinin
aciglanmasi iso daha dorin anlama soviyyasini gostarir (Dilgin, 1983).

Odobiyyat todrisinin magsadi asor hagqinda molumat vermok, oxuyub-anlama, sorhetmoa vo yaradici
diisiinmo bacariglarmni inkisaf etdirmokdir. Azorbaycan Respublikasmin Tohsil Institutunun metodik
materialinda da anlayaraq oxuma, sifahi vo yazili ifads, toxoyyiil vo yaradici tofokkiir odobiyyat
todrisinin osas istiqgamaotlori sirasinda gostorilir (9sadova, 2023). Bu baximdan divan seiri tizorindo is
sagirdin miisahido aparmasina, sual vermasing vo miilahizolorini motn niimunalori ilo osaslandirmasina
sorait yaratmalidir.

Mogqalonin mogsadi divan adsbiyyatinin todrisindo macazlarin vo poetik fiqurlarin dyradilmasi iigiin
motna osaslanan metodik yanagma toqdim etmokdir. Bu magsads uygun olaraq klassik matnin ilkin
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gavranilmasi, poetik vasitolorin miioyyonlogdirilmosi, onlarin funksiyasinin izahi vo 9ldo olunan
biliklorin yaradici tapsiriqlarda totbiqi arasindaki slaqo aragdirilir.

Material vo metodlar

Moqalo nozori-metodik xarakter dasiyir. Arasdirmada odobiyyatsiinasliq anlayislarinin izahindan,
poetik motnin yaxindan oxusundan, miiqayisoli tohlildon vo todris foaliyystlorinin  morholsli
modellogdirilmasindon istifade edilmisdir. Empirik dors miisahidasi vo eksperiment aparilmadigindan
togdim olunan naticolor nazari tohlilo vo metodik tokliflors asaslanir.

Osas badii material kimi Flizulinin “Mani candan usandirdi...” qazslino miiraciot edilmisdir (Fiizuli,
2005). Poetik vasitalor sozlin manast, nitqin qurulusu vo emosional tasir arasindaki miinasibat asasinda
tohlil olunmusdur. Tadris faaliyyetlorinin tagkilinde anlayaraq oxuma v yaradici tofokkiiriin inkisafina
yonalon metodik yanasmalar, eloco do divan motnlori iizro foaliyyatlorin layiholondirilmasi tacriibasi
nozoro alimmigdir (Benzer & Ulu, 2024; 9Osodova, 2023). Miiqayisado ilkin poetik ifado ilo onun
sadolosdirilmis variant1 arasindaki mona va ifads forqlori osas gotiiriilmiisdiir.

Noaticalor

Motn iizorinds isin toskili li¢iin bir-birini tamamlayan alti morhalo miioyyonlosdirilmisdir: ilkin oxu vo
toossiiratlarin ifadosi, ligot isi, mozmunun aydinlasdirilmasi, mocazlarin tohlili, poetik fiqurlarin
funksiyasinin miioyyonlosdirilmasi vo yaradici totbiq. Bu morhololor sabit dors sxemi kimi deyil,
motnin ¢atinliyine vo sagirdlorin hazirligina uygunlasdirila bilon faaliyyst ardicilligi kimi nozords
tutulur.

fIkin oxu morholosindo motnin biitdv emosional tosirinin qavranilmasi osasdir. Ifadoli oxudan sonra
sagirdlor seirdo istlinliik togkil edan hissi, lirik gohromanin miiraciot etdiyi torafi vo digqotgokon sozlori
miioyyonlagdirirlor. Bu moarhalads biitlin poetik vasitalorin adlandirilmasi tolob edilmir. Magsod matna
maraq yaratmaq vo sonraki tohlil {i¢lin ilkin miisahidslori toplamaqdir (Rosenblatt, 1995).

Liigot isi zaman1 ¢otin sozlor yalniz miiasir qarsiliqlar ilo izah olunmur, onlarin konkret misrada
qazandig1 mona da arasdirilir. “Yar”, “hicran”, “cofa”, “vosl” vo “fogan” kimi sdzlorin emosional
calarlar1t nozordon kegirilir. Sagirde soziin liigovi monasi ilo motndoki funksiyasi arasinda slaqo qurmaq
tapsirilir. Beloliklo, liigot isi motnin sorhino xidmaot edon foaliyyato ¢evrilir (Pala, 2004).

Miiqayisali tohlildo poetik ifado onun sadoalogdirilmis varianti ilo garsilagdirilir. Sagird avvalca beytin
mozmununu nasrlo ifads edir, sonra ilkin motna qayidaraq hansi obrazin, ahangin vo mena ¢alarinin
doyisdiyini miioyyanlosdirir. Bu tisul mozmunu anlama ilo badii ifadoni giymatlondirmo arasindaki
olagoni aydinlagdirmaga yonalir.

Yaradici totbiq morhalasinds sagirdlor miioyyon hissi adi ciimlo vo macazi ifads ilo toqdim edir, xobor
climlosini badii suala g¢evirir vo ya secilmis obrazin tosirini izah edirlor. Bu tapsiriglarin moqsadi
klassik sairin tislubunu tokrarlamaqdan daha ¢ox, poetik vasitolorin yaranma vo islonmo mexanizmini
anlamaqdir.

Nozori tohlil osasinda miioyyonlosdirilon osas metodik notico mozmunun anlagilmast ilo poetik
vasitalorin tohlilinin olagali toskil edilmasinin zaruriliyidir. Macaz va poetik fiqur matndon ayrilaraq
Oyradildikds sagird termini yadda saxlaya bilor, lakin onun asordoki vozifosini izah etmokds ¢otinlik
¢okor. Buna gors tohlil “Hans1 vasito islonmisdir?”” sualindan “Bu vasits fikri vo hissi neca ifads edir?”
sualina dogru inkisaf etdirilmolidir (9sodova, 2023).

Mocazlarin 6yradilmasindo soziin haqiqi vo kogiiriilmiis monalarinin miiqayisosi alverisli baglangic
noqtasidir. Masalon, galbin yanmasi haqqinda poetik ifadeds fiziki hadisadon ¢ox, giiclii iztirab vo ya
mohabbatin tosiri nozerds tutula bilor. Sagird yanginin agri, glic vo har seyi biirlimoe xiisusiyyatlori ilo

77



Journal of PHILOLOGICAL STUDIES / 1(4), 2026

insanin daxili vaziyyati arasinda slaqa qurduqda obrazin yaranma mexanizmini anlayir. Bununla bels,
mona konkret matnin kontekstinde miiayyanlosdirilmalidir (Lakoff & Turner, 1989).

Toasbehin tohlili miigayise olunan toroflorin vo onlarin ortaq slamatinin agiglanmasina asaslanir. Klassik
poeziyada iiziin aya, boyun sorvo, sagin gecoys bonzodilmasi kimi obrazlar arasdirilarkon sagird yalniz
bonzatmonin toraflorini gostormamalidir. O, se¢ilmis miiqayisanin hansi tosovviirii yaratdigini da izah
etmolidir. Uziin aya bonzadilmosi parlaqliq, boyun sarva banzadilmasi iso ucaliq vo zoriflik haqqinda
tosovviir yarada bilor. Bu izahlar doyismoz monalar kimi qobul edilmomali, motnlo yoxlanilmalidir.

Istiaronin monimsadilmasi togbehlo miiqayisa vasitasilo asanlasdirila bilor. Miiallimin todris mogsadila
hazirladig “lizii ay kimi parlaqdir” ifadosi ilo bir soxso “ayim” deyo miiraciat edilmasi arasinda forq
gostorilo bilor. Birinci halda miiqayise aciq ifado olunur, ikinci halda iso bir varligin adi digerino
kogtiriiliir. Sonraki morholods sagird bu forqi klassik matn daxilinde miisyyenlosdirir vo istiaronin
ifadani neca yigcamlasdirdigini agiglayir.

Poetik fiqurlarin 6yradilmasinds badii sual funksional tohlil {igiin alverisli imkan yaradir. Flizulinin:

“Moni candan usandirdi, cofadan yar usanmazmi?” (Fiizuli, 2005, “Mani candan usandirdi...” qozali,
1-ci misra)

misrasinda sualin iinvani, cavab gozlontisi vo emosional mozmunu arasdirila bilor. Sagirdlor bu sualin
molumat almaqdan olave, sikayat vo inciklik ifads etdiyini moatnin mozmununa osason izah edirlor.
Misranin xobar ciimlosing ¢evrilmasi va ilkin variantla miiqayisosi sual formasinin yaratdigi tosiri daha
aydin gostorir.

Homin misra sdz tokrari vo qarsilasdirma baximindan da tohlilo imkan verir. “Usandirdi” vo
“usanmazmi” sozlorinda eyni kokiin islonmasi asiqin va yarmn vaziyyatlorini slagalondirir. Bir torofdo
cofadan bezon lirik gohroman, digor torofds iso cofa etmokdon usanib-usanmadigi sorusulan yar
dayanir. Belo tohlil tokrarin yalmz sos vo s6z uygunlugu yaratmadigini, mona miinasibotini do
giiclondirdiyini gostorir.

Tozadin Oyradilmosi oksmonali s6zlorin miioyyonlosdirilmasi ilo mohdudlagsmamalidir. Qarsilasdirma
sozlor, voziyyotlor vo miinasibotlor arasinda yarana bilor. Viisal vo hicran, sevinc vo kodor kimi
anlayislarin olagoasi lirik gohromanin daxili voziyyatini agiglamaga xidmsot edir. Mohobbatin hom
sevinc, hom das iztirab monbayi kimi toqdim edilmasi hissin miirokkabliyini aragdirmaga imkan verir.

Miibaligonin tohlilinds real hadiso ilo badii mogsad arasinda forq gdstorilmoalidir. Sagird poetik tosviri
yalniz giindslik realliq meyarlari ilo qiymotlondirdikdo matnin emosional mozmununu tam gavramaya
bilor. Hoddindon artiq boyiidiilmiis iztirab tosviri hissin giiciinii goriinon hala gatirir. Buna goro tohlildo
“Bu hadiso miimkiindiirmii?” suali ilo yanasi, “Sair belo ifado ilo noyi giiclondirir?” suali da
verilmoalidir.

Tolmih iizorindos is matnin modani slagelorinin agiglanmasina xidmaot edir. Taninmis bir soxso, hadisoya
va ya siijeto isaro olduqda sagirdlora zoruri molumat toqdim edilir. Leyli vo Mocnun obrazlarmin
xatirladilmasi zamani1 osas masolo homin obrazlarin konkret beytdo hansi hissi vo miinasibati ifado
etmosidir. ©lavo molumat poetik motnin tohlilini ovoz etmomsoli, onun monasmin anlasilmasina kdmok
etmolidir.

Tohlil noticosindo giymatlondirmos iigiin do funksional meyarlar miioyyanlosdirilir. Sagirdin poetik
vasitoni tanimasi ilo yanasi, uygun niimunoni se¢masi, mona olaqosini gdstormosi, emosional tosiri
aciglamasi vo miilahizasini asaslandirmasi nazors alinmalidir. Bu meyarlar termin biliyi ilo matnin
stiurlu anlasilmasini birlikds qiymatlondirmoys imkan verir.
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Miizakira

Divan adsbiyyatinin todrisine dair meta-sintezdo motnlorin sagird xiisusiyyatlorino uygunlasdirilmasi
vo miixtolif lisullardan istifado imkanlar1 vurgulanir (Biiker, 2025). Benzer vo Ulu (2024) divan
matnlori osasinda danisiq foaliyyatlorinin layiholondirilmasini arasdirirlar. Hazirki mogalonin toklifi iso
poetik vasitonin taninmasindan onun funksiyasinin matnle asaslandirilmasina kegidi foaliyyat ardicillig
kimi qurur. Bu uygunluq toklif olunan modelin praktik somarasinin tosdiqi hesab edils bilmaz.

Toklif olunan yanasma divan adabiyyatinin todrisinds motnin biitdvliyliniin qorunmasina yonalir.
Klassik seirde ayri-ayr poetik vasitalor qarsiliql slagads isloyir. Bir beytds istiars, tozad vo badii sual
eyni vaxtda istirak edo bilor. Bu vasitolorin hor birini ayrica gdstormok faydali olsa da, sonraki
morhalads onlarin birlikde yaratdigi mona izah edilmolidir. ©ks halda tohlil terminlorin sadalanmasina
gevrilo biloar.

Mocazlarla poetik fiqurlarin miinasibatinin izahinda terminoloji ¢eviklik do nozore alinmalidir.
Todrisdo macazlar1 asason mona kogiirmasi, poetik fiqurlari iso nitqin qurulusu vo ifads tsulu ilo
olagalondirmok miimkiindiir. Bununla yanasi, bozi vasitolorin tosnifati miixtolif monbolordo forqli
togdim oluna bilor. Miisllim istifado etdiyi dorslik vo noazori monbo ilo uygunlugu qorumali, osas
diqqgoti vasitonin motndoki funksiyasina yonsltmalidir.

Divan seirindo ononovi obrazlarin izahi xiisusi ehtiyat tolob edir. Giil, biilbiil, sam, parvans, mey vo
saqi kimi obrazlar hagqinda ilkin molumat motnin anlagilmasini asanlasdirir. Lakin homin obrazlarin
hor dofo eyni mona ilo agiqlanmasi seirin ¢oxmonaliligini mohdudlasdira bilor. Obrazin monasi onun
digor sdzlorlo miinasibatindon vo asarin iimumi istiqgamatindon ¢ixarilmalidir. Matnls asaslandirilmayan
falsofi vo ya mistik izah yegana diizgiin sorh kimi toqdim edilmomalidir (Andrews, 1985; Pala, 2004).

Problemli suallar forqli sorhlorin miiqayisosino sorait yaradir. “Sair hissini na {g¢ilin birbasa
adlandirmir?”, “Sual climlasi doyisdirilsa, tasir neco olar?”, “Bu obrazin basqa izaht miimkiindiirmii?”
kimi suallar sagirdi osaslandirilmig diistinmoys yonoldir. Miisllim forqli cavablart qobul edorkon
onlarin matnlo uygunlugunu yoxlamalidir. Coxmonaliliq istonilon sorhin dogru sayilmasi demok deyil;
sorh sozlor, obrazlar vo imumi mozmunla ssaslandirilmalidir (©sadova, 2023).

Qrup isi tohlilin miixtalif istiqgamatlorini birlosdirmak ii¢iin istifads oluna bilar. Bir qrup ¢atin sdzlari vo
macazlari, digar qrup poetik fiqurlari, ticlincii qrup isa lirik gohromanin emosional voziyyastini arasdirir.
Umumi miizakiredo tapmtilar olagolondirilir. Belo toskil zamani hor sagirdin fordi istiraki da tomin
edilmolidir. Qrup toqdimatindan sonra qisa yazili izahmn tolob olunmasi fordi anlama soviyyesini
miloyyanlogdirmoya komok edo bilor (Showalter, 2003).

Ifadoali oxu tohlilin naticolorinin niimayis etdirilmasina xidmat edir. Sagird matnin ovqatimni anladigdan
sonra vurgu, fasilo vo intonasiyani osaslandiraraq secir. Bodii sualin soslondirilmosi vo tozadin
toroflorine verilon vurgu mona ilo olagolondirilir. Oruzla yazilmis motnlordo ritmin hiss etdirilmosi
faydalidir, lakin texniki vozn tohlilinin hocmi sagirdlorin hazirligia uygunlasdirilmahidir (Benzer &
Ulu, 2024).

Rogomsal vasitolor miisahidalori sistemlogdirmak iigiin totbiq oluna bilor. Elektron motndo mocazlarin
va poetik fiqurlarin forqli ronglorlo isaralonmosi, sos yazilariin miiqayisasi vo qisa izahlarin alava
edilmosi tohlili gorlinon hala gotirir. Bununla bels, rongloms vo dinlomo miistoqil notico
sayllmamalidir. Sagird isarsladiyi ifadonin niys homin qrupa aid oldugunu vo hansi vazifoni yerina
yetirdiyini agiglamalidir.

Yanagmanin totbiqinds yas vo hazirliq forqleri osas amillordondir. Klassik motnlo yeni tanig olan
sagirdlora qisa parcalar, izahli liigat vo istiqamatlondirici suallar toqdim etmak mogsadsuygundur. Daha
hazirhigh sagirdlor miixtalif beytlori miiqayiso edo, bir obrazin forqli islonmoalorini arasdira vo tohlil
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matnlori yaza bilorlor. Eyni dorsdo ¢oxsayli terminlorin toqdim edilmasi avazing, az sayda anlayisin
dorindon monimsadilmasi tistlin tutulmalhidir (Biiker, 2025; Yesilyurt, 2022).

Todqiqatin mohdudiyyatlori onun nozori-metodik xarakteri vo konkret sinif soraitindo sinaqdan
kecirilmomaosi ilo baghdir. Osas badii niimuno bir gozoldon gotiiriilmiis misradir; digor obrazlar vo
miiollim torofindon hazirlanmis ifadslor izah mogsadli niimunslor kimi iglodilir. Buna goro naticolor
biitiin divan matnlarine vo yas qruplaria samil edilon empirik qonastlor kimi togdim olunmur.

Natica

Divan odobiyyatinin todrisindos motn {izorindo sistemli is klassik poetik niimunslorin mazmun vo
sonatkarliq xiisusiyyatlorinin olageli sokildo monimsonilmasina sorait yaradir. Macazlarin va poetik
fiqurlarin Gyradilmasi onlarin adlarinin miisyyanlogdirilmasi ilo mohdudlagdirilmamali, hor bir
vasitonin obrazin yaradilmasinda, fikrin ifadesinde vo emosional tasirin giiclondirilmasinds oynadigi
rol agiqlanmahdir. Ilkin oxu, liigot isi, yaxindan tohlil, miiqayiso, problemli suallar vo yaradici
tapsiriqlar bir-birini tamamlayan foaliyyatlor kimi toskil edilmolidir. Bu ardicilliq sagirdin motn
haqqinda ilkin toassiiratdan osaslandirilmis sorho kegmosino komok edir. ifadali oxu ise poetik motnin
ahanginin vo emosional mazmununun anlagilmasini dostakloyir.

Todrisdo sagirdlorin yas xiisusiyyatlori, dil hazirhgi vo fordi ehtiyaclari nozoro alinmalidir.
Qiymotlondirmo zamani terminlorin diizgiin islodilmosi ilo yanasi, poetik vasitonin funksiyasinin izahi
vo sorhin motnlo osaslandirilmasi asas meyarlar kimi gotiiriilmolidir. Toklif olunan metodik yanasma
klassik irsin sliurlu monimsanilmasine vo badii-estetik tofokkiiriin inkisafina yonalir; onun praktik
somarosi is9 ayrica todris aragsdirmasi ilo yoxlanilmalidir.
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